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. . : PRF,FACE - > .

. 2

”~ ) ) ‘ ..v .
We are pleased to present this Handbook for the’%reparation

of Educational Personnel in carcer Education.- The handbook con-

-

tains a set, of related elements designed to assist persons in

higher education who are concerned with preparing educational

-

personnel’ in career education.

There is a societal and state mandate for the incor- ,

.

. poration of career education in each™of today's educational

institutions, including those in-higher education. It is also

.
- '

: true that the derivaticn and presentation'of instructioﬁ in
higher educationfislthe cherishéd prerogative of each professo;.
kéco;dipgly, we have conceived a handbook to assist professors
. ]
to meet the carecer developmcn£ needs of our societf, which at
" the same time rcspécts:their profesSional jngement:in parti-
cular university settings. |

The content pf this handbook is ﬁhsed partly on our‘exger-
a . . .
ience at Northern Illinois University, anﬁ partly on prior exper- -
" ience in careér édgcation;' :

.%» The authors assume full réspbhéibility fpr'the organi-
zation and bresentation of this handbook, and for the bositions
taken herein on various matters, but of course the work’is:bot.
solely oﬁr.creation. - The wdrk proceeded in c¢ollaboration with”
.many of our colleagues at Nérthern Illinois University.,

Wrat finally emerged as Ehe'b§sic career development

A
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model was greatly assisted iﬂ'procggs by creative dialogue with
members of the Counselor EduCation_Divisioq at Northern Illinois

University., This faculty is currently experimenting-'with proce-

<

dures for implementing the model. Members of this faculty are:
Ronald Anderson, John Axelson, Betty Bosdell, George Hoiden,
Harry Hﬁéa; Bruce Kremer, Edward J, McCormack, Kéith‘MCDOﬁald,.

Anna Miller-Tiedeman, Robert J. Nejedlo, Cornelius Patterson,

Wesiey Schmidt, and David V, Tiedeman, Graduate students ir

Counselor Education who.assisted materially were Jim Jorgensen,

Linda Pool, and' Linda Price.

The courses-developed and taught during this one-year

project involwed the following members of’the]CQlleges of

14 e
Bus .ness, Education, Liberal Arts and Sciences, and Professional
-

Studies at Northern Illinuis University: Richard C. lricksen,
Michael.At MacDowell, Edward J. MeCormack, Anna Miller-Tiedeman,

Robert J. Nejedlo, David V, Tiedeman, walter J, Wernick and

' 7

Ruth Woolschlager, : L o .

The ‘overall presérvice career education program at

.

Northern Illinois University, which so'magerially affected the

administrative recom@endations'in this 'handbook, was developed

in coliaboration with the following members of the Colleges of
Business, Educatipn, Lilkeral Arts and Sciéhces,'ahd Professicnal

Studies at Northern Illinois University: Brino J. D'Alonzo,

Richard C, Erickson, Keith Getschman, E, Edward Harris, James

-

E., Heald, Betty J, Johnston, Michael A, MacDcwell, Edward J. .-

- . ©owvil



- McCormack, Robert . Nejedlg, Cornelius Patterson, Edwin L,

Simpson, William D, Stark, Howard Swan, David_Terry,'David Ve

-

Tiedéman, James C, ‘Warner, Walter J. Wernick, Qeroﬁe C. Winn and

Ruth Woolschlager. | )

°

We exprcss our appzéczatlon to Mr,., William E. Reynolds,

Mr., Richard Hofstrand, ard Mse. Peggy Pool, of. the T111n01s

-

® ' Offlce of Educatlon, for admlnistrat1V¢ a551stance, confidence,

[,

and genuine academic freedom COncernlng our worka

'Our thanks to members of the Illinois Uniéersity
Occupational Educatlon Coordlnators Counc1l, and par tlcularly v

. g

to Northern Illan1s Unlver51ty's own representatlvg,_Dr.

-

—— 9

Richard Frlckson for cOnsultatlon services.
. ) . . . e '
Weé make partlcular mention of the managemex £-by-objectives

handbook ZB"ZOH: publlshed by, the State Departmern% of Vocational
and,Tecnnlcal,Education, Stillwater, Oklaﬁoma, and the handbook,

] N .

Supervision in Teaching, publishec by ‘the Teacher Development

’

Program of the Church of Jesus Christ of Latter-Day Saints, as
valuable resources in the conceptualization of this work. -
. Our gratitdde to Ms. Jan Sﬁapiro,:who served as secre-'

tary throughout the project. .
% i . . }
DeKaib, Illinois SR ' ) ) Edward J. McCormack

June 30, 1976 R o Linda J. Pool
' David V., Tiedeman




1 - CHAPTER 1

; ' RATIONALE FOR THIS HANDBOPK ' ¢

-This handoook addresses the question of how.to prepare ‘

_—

educatlonal personnel to accompllsh career development in the*

schools.' Fcr the past few years, great effort has been put forth

by school districts in the fifty states tc conduct inservice =

traifing in fareer education. This has advanced carer develup-
. ¢ . B -

ment in the pubiic schools. However, the fact 'that most school

- . * 1

districts l'ave new personnel every year has-naturally led to the

desire fox preserv1ce training to complement 1nserv1ce Lralnlng.-

A racent nahlonal survey conducted by the- Amerlcan Instltutes

‘ for Research clearly identified a desire for prese}y}ce prepa-

’

ration of educational personnel in career education.l States

were asked to rate prlarltles of specific’ actlons that mlght
be undertaken by tl'2 federal government 1n support of career

LIS

educatlon. Table 1.1, summarizes the responses received.

The highest priority,was given to support for the develop-

. R . [y
ment of preservice teacher training programs. The riext highest
priority was to provide a unifying leadership for ‘career education

. e—

* activities throughcut all states. The,need§to support the inser-

Amerlcan Institutes for Research, "Career Lducatlon 1n
the Public Schools, 1°75: A National Survey." Palo Alto; 1976.
{Mimeographed) .’ . )

10




, . ’ : H Should R .
- High Med® Jow .  _not Total
R # % #_ % # % # % N

>»

Support developmeni of . , . - ' L
career education curri- : . .
»culum‘matﬁrials L 20 54 11 30 4 11 2 5 37

Sﬁpporf research into
job market predictors - , . .
and trends o - 15 3¢ 18 47 3 8 2 5 38

Suppert developmen:t of
local school Adistrict . . : ' '
“ staff o ’ 26 68 8 21 - 2 5 2 5 38

Support developmeht of
‘preservice teacher

training programs 31 82 5 13 1 3.1 3 38
., Provide incentives for e RN
> participation by
. private sector 15 41 17 4o 4 11 1 3 37

.- Provide avenues for in-
creased communication of

. -

- innovati-re techniques Co
for career education. 20 53 14 37 4 11 o O 38
Provide a unifying - _ - F-

leadership for career
education activities

throughout all states “ 30 79 4 11 3 ,mé 1 3 -38°
& N * !
Table 1.1
" ‘Rated Pricrities of Specific Actions That Might' —

g Se Undertaken.hy the Federal Government




.highest priority reported.

vice development of local school district staff was the third s

.
y <

This handbook identifies and discusses some basic elements
needed- to create a preservice.c.areer education program on a uni-

versity campus. In the aggregate, ‘the e;emehts mentioned consti-

tute a sufficient number of things to permit a campus to get
‘ N ,
inyolved productively in career education Eraining)/ Some: may
h

-~ ! : 13 2 3 . ) 3 -
suggest one or more inclusions or exclusions, and fhat is_good.

Vie undoubtedl& do need thei: advocacy or deniak/ggrimprove our i

view of things, and we wish we had thé-benefit~of it as of this

Qriting. . : ' L ’
This-handboqk.is inteﬁded for university,levél prac-

titioners in preservice career edutation. We hope that our
approach will make an adequate basic statement, help universi+y,
i ® ) . .

personnel ifplement preservice career education with r~-.ative
ease in a fJst-moving daily life, and leave prof._ssional

pe;éonneI free to devélop and enrich local curricula as -their

rééources, interests,‘and opportuniti s permit, . |

In\writing this handbook,_ﬁe'have tried £o'be biief,

§imp1e; direct, and clear. .
S -

We wish to be ’.rief because we know that university

persbnnel are extremely busy people. They are'also'good‘readeré

and do not require or desire elaborations beyond what is needed -

<

a

) o _ SRR ' 1 .
‘ / T ; . .‘-:"';:"



to get the job done. We wish to codperate with this reality by
~offering concise.statements of our basic understandings and
suggested procedures.
We wish to be simple bedguse simplification of complexity

\
effectively guides practice, when\ggch simplicity remains true

to the complexity it embodies., i

A

O

"We wish to speak directly to the co;g_pf what is wanted
£o do'preservice'céreer eduéation and to be free of lengthy
. be;suasions,-obvious qualifications, and side issues. -
i We wish also to be.clear so that our basic concepts
and specific suggestions will be;immediately obvious.
If we can be brief, simple, direct, and clear, and also
. make a useful statement on conditions necessary to dé preservice

career =ducation on university campuses similar to ours, we

shall be pleased with this first edition. )

-

In addition to ‘the above criteria concerning this

handbook, the following comments concerning the transpor-

tability of our work are appropriate. We think all recognizé,
with us, that diversity in offerings, organization, and person-

gel will make creative work a necessity on each campus where
- this hardbook.might be read.. No finished instructional -pattern

is ¥ransportable from, any one of our associated universities
- +o any other one for use intact. Therefore, we are not




- : | 5

atteﬁpting to sgnd “the" instructional systegbto our associated
campuses. Our effort is tolhelp capacitate those creative indi- N
viduals who may undegtgke the dévelopment of preservice preb%iation
in career education on their respective campuses. -Accoraingiy -
our stance is not to send a campleted instructional’ system,
but to sbecify and discgss elements of'éuch a system which
contributors here at Nofthern Illinois University'beiieve are
necessafy-for developing and implementing a preservice prepa-
raticn program in career education.

Though'wépinclude a Resources section, it is not our
purpose to redo the:many fine pieces of work done and béing
done 1in many states and universities in and out of Iliinois .
on objectives and materials in career education. Our central
purpose rather, is to create a working handbook to guide
'thé organizaéion.of,existing resources, including instructional
objectives and materials, into a preservice prepardation program
in career eiucation.’

Wwe hope that people on other campuges will find our.
hénabogk useful as a reference in_their own work of finding,
creating, and arranging elements locally for the pufpose of

creating a preservice preparation program in career education.
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3 ' CHAPTER 2 .

WHY CAREER EDUCATION?

Introduction
Career education is a sotution, not a need. As a
N . - N (-
soluticn, career education addresses the career development
needs in our societye.

What, exactly, are the career development needs in our

society which career education addresses? We present these

" needs in two ways:. First, we identify the basic career devel;

opment needs of any soéiety by abstrécting a few basic principles

from the writings of four persons involved in a contemporary
dialogue on career development: Donald Super,vJohn Holland,

David Tiedeman, and Robert O'Hara. Second we include some in-

formed opinion concerning the career development "scene® in

©

America.

We conciude with a discussion on how career education

acts to meet the career develooment needs in our society.

S

15 .
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Career Development Needs in Our Society
Donald E, Super

Donald Super, a professor in Counseling and Guidance
at Teachert's College, Columbia University, formulated ten propo-
sitions to organize his thinking about career development, The

propositions are reproduced here for ease of reference,

Supert's Ten Propositions on Vocational Development

1. People differ in their abilities,
interests and personalities.

2. They are qualified, by virtue of these
characteristics, each for a number, of occupations.

3. Each of these occupations requires a charac-
teristic pattern of abilities, interests, and
personality traits, with tolerances wide enough,

. however, to allow both some variety of occupations
- for each individual and some variety of individuals
- in each occupations

4, Vocational preferences and competencies,
the situations .-in wnich people live and work. and
hence their self-concepts, change with time and
experlence (although self-concepts are generally
fairly stable from late adolescence until late
maturltv), making ch01ce ‘and adjustment a continuous
process,

- 5. This process mayv be. summed up in a series
of life stages characterized as those of growth,
exploration, establlshment, maintenance, and decline,

P and these stages may in turn be subdivided into
) the fantasy, tentative, and realistic phases
o the establishment stage. ’




d [/
:é'

[3
-

6. The nature of the career pattern (that is,
the occupational level attained and the sequence,
frequency, and duration of trial and stable JObS)
is determined by the individual's parental socio- o
economic level, mental ability, and personality -
characterlstlcs, and by the opportunltles to which

"he-is exposed. N .

7.. Development throlgh the life stages can
be -guided, partly by facilitating the, sprocess of
maturation of abilities and interests and partly
by aiding in reality testing and 1n the develop-

- ment of the self-concept.

8. The process of vocatlonal development is
essentially that of developlng and 1mp1ement1ng
a self-concept. It is a compromise process in
which the self-concept is a product of the inter-
action of inherited aptitudes, neural and endc-
crine make-up, opportunity to play various roles,
and evaluations of the extent té which the results
of role playing meet with the approval of superiors
and fellows,

9. The process of a compromise .between
individual and social factors, between self-
-concept and reality, is one of rcle playing,
whether the role is plaved in fantasy, in the
counseling interview, or in real life ac¢tivities
such as school classes, clubs, part-time aork, and
entry jobs.

10. Work satisfactions and life satisfactions
deperrd upon- the extent to which. the individuzl
finds adequate outlets for his abilities,
- interests, personality traits, and values; they
depend .upon his establishment in a tyne.of work,
a work situation, and a way of life in which
he can playv the kind of role which his growth
and exploratory experiences have ‘led him to -
consider corgenial and appropriate.

lDonald E. Super, "A Theorv of Vocational Development,™
American Psvchologist 8 (1953): pp. 182-190,




" ‘Propositions one, two, and three, for the most part,

. ) , . )
affirm_the necessity of taking the psychology of individual dif-
~— .

~ ferences "into account when thinking about career development.
 The psycholegy'of‘self—concepts is inffoduceg in prbpo—

sition four and related to developmental psychology in propb-h
sition five, | )

Proposition six draw$s attention to factors with which
the psycholegdical sgif interacts. Commonly, ye_organize these
factors under_"hérédity and environment.* Undef heredity, we
include things such as aptitudég, neural and endocrine makeup,
'and mental ability. For our purposes in this, disucssion, we shall
include these . inherited, biologiéél factors withih éhe concept of
self, @long with psvchological factors, and continue on to the
environment, Under environment, factors'such'as parental socio-
economic level, thé opportunities to play various roles to which
the person is ;xposed, fl1ux in the socio-economic system, approval
o supervisors>and pecrs;- and characteristics ofioccupgtions |
are mentioned, The e %irohmental Zactors listed here are often
collectively feferred to as "the socio-economic system.”
”her;fore, we may abs:zract two brcad considerations from these
first six propositions--self and system. “

All of the other corisiderations in the ten propositions
pertéin‘to;;he integration of self and svstem, for the mutual
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-

satisfaction of both self and the system. Reference is made in
propositions foul, SiX, aeven,‘and eight to the fact that.#hé
system plays a varlety of roles in shaplng career, Referenéé is
made in propositions four, five, and ten, in particular, to the\\
fact that choice is operating in the .self in shaping one's career.
Finally, propositions.eight, nine, and ten are especially explicit
abéut‘the "compromise" betmeen the aelf and the system that is
and. becomes a carc<er, That is, the self meets the systém in- a
bosition'held by ‘che seIL; ‘And, the position to be held by the R
self, ané the role(s) to be played by the self in the p951t}on
held, are both matters of "compromise" between the sclf and the
system or the self and socigty.‘ |

So the main considerations in carecer development zre
self, sfstem, and compromise in a position/role. For comp}ete
_information on Super's work, we refer the reader to the Super

~

reference in the attached bkibliography.

- John L. Holland

Another popular line of thought in career development con-
cerns the possibiiity of there being types of people and types of

work environmentse. Happlness, here, is the reasonably good fit

-
-~

of a person with a certain personality type to a congruent work

environment. Jo=xn Holland, for example, stulates six personality
P A’

. tvpes among people, and six corresponding types of work environments.

19
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«

The types of persénalitiés and corresponding work-environments
postulated by Hoiland are as follows:  realistic, investigative,
social, conventional, enterprising and artistic.? - -

The point of commonality within types is that people of
the same type are thoughg to prefer similar typeé of work activi-
ties by which to meet the career ﬁeeds common to all of us: income,
recognition,‘bérsonal growth, service, etc. If this be so then
it follows that people of similar type will come together to
“create, and work in, environments where their preferred activi-
ties can be engaged in, and where people of similar type can
associate together. .This process, it is postulated, creates work
environment tipes correééonding to the.six personality types.

The drama in the line ofthought,once~agéin, is.in»its .
impliéations for the problem c¢f integrating the self and system,
to the satisfaction of both the self and the system. For example, .
one way to use‘Johh Holland®s .line 6f,thought to look at ‘ -~
self-svstem integration is shown in fiéuresz.l. The points we
wish to emphasize in conceiving figure,Z.L are: .

: i. The self meets the system in a role setting.

2. The work setting .itseif, and the role(s) carried

tha* setting, are creations oF both the self

out by the self in
and theé svstem.
3, Thne career setting and the role(s) plaved by the self

2 - . .

“John L. Holland, The Psvchologv of Vocaticnal Choice: A
Theorv of Personalitv Tvpes and Environmental Models (New York: Ginn,
1966), passim. '

20
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in that setting afe the result of cémprcmises between the needs
of the se1f and"the_needs of the system.to'the extené £hat the
role expectations of the self and sygFem are not exactly coﬁgruent;
The h}oad assumptions again aré that there are six types
:ofvpersonality based:on types 0of coping styles, and.fhat there
arc six types of career environmments created by people of these
six personality £ypes. A high integratibn of self ahd system, to

the satisfaction of both, occurs when congruent matching of

bersonality and epvironmentris achieved.
’ In practice the six types are used as “idealltypes,"
not asseftions that reality fité thejtypes bfecisely.« Also,
allowance is made for’a given person display;ng more than 6ne of
the dominapt.types of coping patterns in career. However,
our purpose here is not to explicate the theory elaborately,
? but simply.to show that it is concerned with self and systemn,
and self-system integrétion. For further information on the

theory we refer the reader to the Holland references in the

. attached bibliographyve.

David V. Tiedeman and Pober:t P, O'Hara

. 2

A third line of thoucht about career development,
"developed by Tiedeman and O'Hara, draws on systems thinking and

N . . . . . 3
social psycholocical concepis-concerning ego-identity formation.

-

3David'v. Tiedeman and Robert P. O'Hara, Career Development:
Choice and Adiusiment {Princeton: Coilege Entrance Examination -
Roard, 1963), passim,
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Ego identities are thought to evolwve from psycho-social.éor

self-system) interactions. Career development, or the for-
mation of one's career .identity, occurs in those psycho-social
interactions that are experienced in 6ne's vpcatfonal life.
, ; -

f@o,complementary psycho-social processes are thought to.
contribute heavily;to ego—identity formation~--differentiation and
- integration. These concepts are relatg@ to~systems thinking and
can be briefly conééptualizgd as follows.

1. A system may be conceived of as two or more parts

ccnstituting a whole, by virtue of some functional relationship

-between those parts.

. 2. The parts of a system may be in a state of dynamic

.equiliBr{um oné with another., This may be referred to as an
"integrated"™ state. -

3. Should the parts of the system lose their state of
dyéamic equilibrium and enter into a moré "filuid" state; i. e.,
whéh, for the present, the Qarts are no longertstanding in
fgnctional relationships one tc another, the system may. be
-referred to as "differentiated.” ]

4, If ﬁersons are seen as parts of. a sotial system with
their functional relationships one to another defined by posi%%gns
and roles, then it can be' said that as career roles change people
are simultaneously d;fferentiating and,inte;rating, depending on

which system involwved you have reference to. For example, the.

tvpical public school student is differentiated from the high

23 S



: ) 2 15

- - <«

school social system at the end of the twelfth public school year
. ¢

and is integrated into some ather social system. The drop-out may

be viewed as prematurely differentiated from high school and

possibly as not well integrated with a post uigh school system,
as a result. As such differentiations and integrations occur,

the career - related ego-identity is formed, which is the essence

-

of career development for Tiedeman and.O'Hara. Once again we see

-~

that the universe of discourse revolves around the timeless
guestion of self-system integration. How can the s2lf and system
be integrated to the satisfaction of both?’ .

The complete line of thought details the decision—making

-

processes tkhat are thought to accompany social differentiation and

integration, but that line is beyond the purpose of this dis-

N

cussion. For these elaborations we refer the reader to the
Tiedeman and O'Hara references in the attached bib%iography.

The brie? synopses of only three iines of thinking about
career dévelopmeht are included here to introduce "the need for

career education" at its most fundamental levnl,

0

Having abstracted the elements of self, system: and inte- -

gration of the two from the career development thinking of

: U _ T . L
Super, ‘Holland, Tiedeman ard O'Hara and their associates,. we

sece *hat they are engacged in a dialogue revolving around one

basic question. How-can we integrate self and svstem to the satis-

«

~

faction of both?

Precisely speaking:then, we do not "need" career education.

»

21 2 . -
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What we need, like ail societies, is a harmonious and fert.le ~
integration of self and system. Career education is part of this .

society's attempi to meet its nced For self-system integration.

. The Career Development Scene: in America

s
- H

Having identified the basic career development problem all

societies have in common, it remairs to ask, "How is this country

L . . S . -~ > .
-doing in self-system integration? Is our need for such inte-
dration being adequately met, or not?" We atteémpt a concise
answer to these assessment questions by inbludfng some recent

commentary by informed observers.

Robert L. Darcy and Phillip E. Powell

-

Technological advance and automation provide a dramatic
‘illustration of what is happening to jobs in a changing
economy. : It is estimated that every year some 2 million jobs
are affected by.technological change. During the 1970°s, more
than 20 million jobs will be either altered or eliminated by
technology.4 _

«

The fact is that not even a panel of vocatlonal education
experts set up by the President of the United States a few -
vears ago could determine what skill training people should
have so they could be usefully employed 10 years hence. The
nation has reached a point in its economic life where it is
not possible to tell whether a given form of training will be o
adequate for a man or a woman as much as 10 years in the future.

Young people entering the manpower market in the 1970*s can
expect to bave 6 or more dlffereﬂt jobs during their productive
lifetimes.6

4Rober‘ Lea Darcy and Phllllp ES Powell Manggwer and Eco-
nomic Education (Denver: Love Publlshln: Cces 1973), p. 206.

*bld., p. 322a

ibiac ’ ‘p. 3270

=

t




The National Advisory, Council
for Career Education . N

I

The fOIIOW1ng are ev c:cerpts from the fgrst formal report
of the National AdvisoryACounc11 for Career Educqg;on.

e

Public Attitudes and Career Education v _ o
. . L :
Gallup Polls and National Institute of ‘Education (NIE)
surveys have repeatgdly demonstrated that Americans walue.
education primarily as preparation for worx,\bette% Jch -and.
economic success. A 1972 Gallup Poll, for example, “concluded
ﬁthatﬁAmenlcans are prac.ical people *who firmly' believe that
education is the royal road to success in life,' When -asked :
why they wanted their chlldren to get- an education, 44 percent'
replled *to get better jobs;' 38 percent answered 'to make :
rore money, achieve financial _success.' A 1973 Gallup Poll
asked *Should Public Schools give more emphasis to a_ study
of trades, professions, and businesses to help stud nts
decide on their careers?' The responses were: GK

Y

Yes, more emphasis ' . 90%
No oplnlon : 3%

A 1973 study for the NIE found %a strong and consxstent
preference for job skills above all other outcomes*® of a
high school education. . Virtually all subgroups of the popu-
lation agreed on the primary importance of job skills. What
makes. this evidence even more compelllng is that these polis
were takén before the decline in the eccnomy became most
apparenz., A receént Department of Labor study indicated that
of 55,000 students graduating with Bachelor's degrees in
psychology next spring, only 4,500 wlll find .jobs related to
their field. The uncertainty of the economy and the worsened

- employment picture suggest that such_factors will increase -
public support for career education.

-

7National‘Advis5ry Council for Career.Sducation, Interim.
Report with Recommendaticns for Legislation (Washington, D. C.:
Government Printing Office, 1975), p. 20-2la
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Conditions Calling for Educational Reform

t

The c¥iticism currently leveled against American educatidn
for failing to. prepare students for the world of work are
identified in the Office of ‘Education policy statement on
career education. e :

1. Too many ‘persons leaving our educational syétem are
deficient in the basic ‘academic, skills required for adap-
tability in today's rapidly changing society.

2. Too many students fail to see meaningful relation-
skips between what they are being asked to learn in school and
what they will do when they leave the educational system.

This is true of both those who remain to graduate and those
. who drop out of the educational system. : ‘ '

3. American education, as currently structured, best
meets the educational needs of that minority of persons-’who
will someday become college graduates.. It fails to place
equal emphasis on meeting the educational needs of that
vast majority of studerts who will hever be college graduates.

b ' . 4, Amexican education has not kept pace with the rapidity
of change in the postindustrial occupational society. As a
‘result, when worker qualifications are compared with job
requirements, we find overeducated and undereducated workers
present in large numbers. Both the boredom of the overedu-
cated worker and the frustration of the undereducated worker
have contributed to growing worker alienation in the' total
occupational society.
4

‘5, Too many persons leave our educational system at
- both the secondary and collegiate Wevels unequipped with the
vdcational skills, the self-understanding and career '
deécisionmaking skills, or the work attitudes that are essen-.
tial for making a successful transition from school to work.

6. The growing negd for and presence of women in the
work force has not been reflected adequately in either the.
educational or the career options typically pictured for
girls enrolled in our educational system.

. 7. The growing:needs for continuing and recur:rent
-, .education of adults are najybeing met adequately by our
current systems of public education. -

8. Incufficient attention has been given to learning
opportunities which exist outside ihe structure of formal
education and aré increasingly needed by both young and adults
in our society. ‘ : P ’ S

. v
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10. American education, as currently structured, does
not adequately meet the needs of minority or economically
disadvantaged persons in our society. P

11, - Post high school education has given insufficient
emphasis to occupatiohal educational programs in harmony
‘Wwith academic programs.

Each of these criticisms centers on the relationship
between education and future employment opportunities “of
1nd1v1dua1528 ‘ -

The Natiunal Advisory Council
on Vocational Education

The following are excerpts from the naticnal policy on

career education which was adopted in September 1974 by the

National Advisory Council on Vocational Education,

A Natiocnal Policy on Career Education

Three years ago, the Commissioner of Educatlon made a
courageous appeal for a new sense of purpose in American
educatlon. He proposed that we reorder our whole education
effort around the new concept which he chose to call ‘career
education.®

His call triggered a quiet revolutlon in Amerlcan educatic
The Commissioner said:

Education®'s most serious failing is its self-induced
voluntary fragmentation. The strong tendency of
education's several parts to separate from one another,
to divide the enterprise against itself....

I propose that the universal goal of American education,
starting now, be this: that every young person completing
our school program at grade twelve be ready to enter

. higher education or to enter useful or rewarding. employ-
mentl o 00

This appeal has been widely misconstrued by educational policy
makers, and thus its far-reaching nature has been misunder-
stood. . '*Career education' is NOT simply a new name for what
we now call *'vocational education.' The Commissioner was




not szying that our concept of vocational education should
be somewhat enlarged and the enlarged concept called 'career
education.' Nor was he saying that new programs ir some-
thing called ‘career education®' should be developed at the
cost of Vocational education.

He, was, saying something much different and much more
fundamental. He was saying that the o0ld distinctions which
have crlppled our educational effort should be forever 1laid
aside and a new unity of purpose be expressed by a hew
universal term: *career education.'

Right now we have a bewildering varlety of designations
withAn the educational system, but the principle ones are
these:

College preparatory education

Vocational education
« General education
These terms have come to suggest choices which need not be
made, distinctions which have no meaning, divisions of what
is really indivisible, and conflicts where none need exist,

. Our thought and our practice about education should at
last be integrated. The result of this integration should
be called t*career education.! It would come about when
American education emphasizes preparation for work as a
prominent and permanent objective of the public schools.
We are not appealing for ®separate but equal' attention to
vocational education in the overall system. We are insisting,
‘rather, that careér education.is a UNIVERSAL necessity, and
requires the integration of ALL our educational resources.
Moreover, the concept has been extended to include unpaid
work as well as the world of pa1d employment. The concept
- has swept the country. There is hardly a state in the nation
"that is not experlmentlng with some form of career education.
The Commissioner simply verbalized a nearly universal con-
viction: that American education has drifted away from any
sensible intention, and needs--desparately--to be brought
back on course. He provided a vital point of focus, and gave
a thwarted movement a sense of direction aid legitimacy.
The consequences-~by any measure--have been enormous. But
not nearly enough.

There is still a deepening publlc dlscontent. Antagonism
to the educational establishment is becoming epidemic.

Late iast year, the Harris Organization released some
updated measures of the pedple's confidence in the leadership
of American institutions. The results were hair-raising., As
recently as 1966, sixty-one percent of the people expressed
'*a great deal of confidence® in education's leadership.

Since then, that figure has fallen to an alarming thirty-three
percent, and it is still falling.
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clear enough on the surface. People want something from the
educational establishment that it is not now delivering. 'The
message is unmistakable. If education is to.- regain the con-
fidence of the people, it must produce results that make
sense to people.

We believe that the public wants two things: one very
consciously, the other more subconsciously. The public's
conscious demand is a demand that eaucation be made relevant
tc the world of work. What vocational educators have known
for years--that America is miseducating a good number of its
young people--has, at last, become an article of the conven-
* tional wisdom. But the public?s subconscidus demand is
another matter altogether, It is a demand that education
be made more relevant tc the achievement of the good life.

Today, most peoplc are aspiring to examine and experience
a range of life's possibilities ‘that has been an option to
no more than a tiny handful. We have educated large numbers
of people in the liberal arts, but the prdctlcal arts and
the fine arts have been reserved for a few. That must now
change. The education of isolated, specialized elites is
a thing of the past. A new mass_aristocracy is demanding
preparation for participation in the larger human experience,
and educators must provide it. Th¢ need, clearly, is for the
prompt integration of our fractured system of education
around the concept of career education. And the people
know it.

Encouraged only by official rhetoric and some largely
symbolic Federal action, local communities are respondlng
to the obvious need for reform with remarkable 1maglnat10n
and determination. The grass roots act1v1t1es in this area
have overwhelmed educational policymakers at the state and
federal levels as no other movement in the history of
American education. They are doing it largely with vocational
education money, but unfortunately, too often at the cost
‘of vocational education®s own needs.

In the last three years close to a third of all school
districts in America have initiated career educational efforts.
Over thirty-five state departments of educatlon have "appointed
career education coordinators. At least twenty state boards
of education have passed resolutions supporting career
education.

Clearly, the career education movement has powerful
momentum. But it has been, so far, largely a state and
local movement. It has the support of a dramatically inclu-
sive cross-section of the country: business and labor, -
rich and poor, black and whfte, urbanr an? rurai. The
opp051t10n is coming, predlrtably from a few educational
elites. But their response is largely hysterlcal, and based
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sophers and expand the machine shops. Other critics refuse
to recognize that the diversity of definitions about career
education is, in fact, a positive force that encourages a
variety of responses, reflecting more accurately local needs.

Still other barriers need to be overcome. Most activities
in career education to date have taken place at the elemen-
tary school, Little has happened at the high school or
community college or unlver51ty level.

What we most need now is ACTION. We have an unmlstakable
sense of direction. We.now need a united, cohesive effort
to make career education, .in which all the arts of education
are integrated, a universal ‘reality, and we need it now.

Frankly, we are getting tired of the endless talk of
change, We are tired of all the studies that simply restate
the need for change.  We are getting tired of exhortations
to change. We must stop talking about change and start
changing. We must come to understand the processes which
permit us to resist the kind of changes =@ know are abso-
lutely essential. We must somehow repei&l irrelevance in
American education.9 ‘

This brief assessment of our situation, by social statistics and
commentary, reveals that our country has partially succeeded in
integrating its members into the whole in socially and personally
satisfying ways. What remains is to expand the dreat integrative
success story of this country to include the many other individﬁals
yet to find socially and personally rcwarding positibns and roles
to play invour society. This is one of our great needs in America

in 1976. t

- Career Education: A Partial Solution

Career education is one sector's attempt to address the

need in our social system for congenial self-society integration.

-

9National Advisory Council on Vocatiopal Education,
A National Policy in Career Education (Washington, D. C.:
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Broadly conceived, the thrust of career education is to increase
the power of individuals to live their own lives; i. e., to develop
their decision-making powers, to increase their life-skills,; and

to facilitate the implementation of their career decisions.

Decision Makirg

, Many people have observed that a person will decidg‘tc
treat a thing the way (s)he defines it. In the case of career
decision ‘making, this means that a person will base his or her
decision about ;‘career alternative on his or her own definition
of that alternativa.

Before we can define any alternative so that we'll know
how we want to treat it, we must'develop a model of” the ideal
alternative. Let us pursue the example of the decision made
in a house purchase. One meets with a real estate salesperson
and is shown, let's say, five alternative houses., What does
one do? The astute buyer has a model in mind. How so? "He or
shé has gathered together the salient features of a "good®™ house.
These are commonly understood to be séﬁnd construction, beauty,
economy, convenient locatibn, and the like. Also, soae personal
criteria have usually been added to the commonly held-criteria
to create a personal model of a *good" house, tThe buyer operates
from the model to the alternative, comparing each alternative

to the model while also allowing the alternatives to suggest

new criteria for the model. Those alternatives that satisfy the
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model are defined as "goocd;" and treated that way, i. €., considered
for purchase. Those alternatives that do not £it the model are
defined as "bad" and are treated that way,'i. e., they are |
rejected. When a given alternative satisfies most of the salient
critgria of the model, and no other obvious contradiZtions appear,
that home is purchased,

The buyer has two main problems., First she or he must
identify the criteria of a "good" house so as to be able to build
a model of one. Second, the bufer must get enough accurate infor;
mation about algiven alternative house to be able to tell whether
it satisfies the critéria‘in the model or not. Until the buyer
can accurately define the alternative by comparing it to an ideal, -
she or he doesn't really know what decision to make about it.

Tﬁe above paradigm holds true in career deciéion-making,
and it helps to clarify the task of the educator interested in
career development. A career decision may be defined as a decision
by an individual about alternative ways of integrating him or
herself with the syStem. Again, the person must define a career
alternative before he or she,knows what to decide about it,

And, the person must have a model to use to define the alternative(s).
If each céreer alternative is actually some alternative inte-
gration of self and society, then two kinds of models are needed

to evaluate each career alternative, models of self and models

of the system. Models of the self are built from self-concepts;

¢
N P=y a semldal AF en1E T a AAltartiAan AF o AAanmoante athAand Anat e
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physical attributes, mental attributes, social attributeé, and
philosophical~-spiritual attributes. Similarly, a model cf the
systen is a collection of concepts about varioﬁs subsystems of
society, such’ as: the economic system, the political system, the
educational system, the military system, the businegz and

industry system, the employment system, the f.cclesiastical system,
the entertainment system, the transportation system, and others.

The task of the career decision-maker is two fold. First,
the person must learn 2=nough abdut his or her own self, and the
system, to identify the criteria for a "good"‘career aiternative
for him or her to elect, |

Second, he or she must get enough accurate information

. about a given career alternative to be able to tell whether or
not it actually satisfies the criteria feor a "good" career «lter-
native,

When a decision must be made, the person will assemble
whatever knowledge he or she poésesses of the self and the gystem
and develop correct or incorrect criteria for a "good" career
choice. The person will use these criteria to define the available
self-system integration alternatives by comparing each alter-
native to the criteria, Finally the person will decide about
each alternative accofding.to his or her definition of it.

A momenp{s reflection will bring most of us to the con-

clusioiw, we think, that very many of our citizens, at all ages,

nnnnn + mAnmindnler mrarmarad - malra ciirh infarmad Aamiciana. T™n
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faCt,.proféssionai career counselors frequently meet people who
are not even conscious of having this model-building and
decision-making ability and who regard themselves as mere
"pawns of fate," as it were., They are waiting for someone to
fit them in rather than doing théir part of the creative work
required to integrate their selves with the system to the great
satisfaction of self and éystem. Such participation is one of
the great liberties'of the self in America. And herein lies the
pgsk of career education. |
Suppose one were to start on the first of the month

to bvild a personal model of a "“c¢cod” home so that é home could
be purchaséd within the month. Many people probably would not
have the capability to build and use the model within that time
limit. As simple a model as that is, it takes time to build it.
And it takés more time to become skilled in usih§ it. Many
.people benefit by paying an appraisor to help in the process
because time is short of because Ehey tnemselves may forget (or
not knoy) some of the criteria to ke included. They use such
models infrequently, and they may not be‘sufficiently skilled in
getting accurate information about particular houses offered for
sale to know if they satisfy the criteria of the model-<or not..
Or they simply may not care to personally invest themselves in-the
model building process in a thorougﬂ cnough way.

‘ Imagine “then, the compounded problem and the relative

futility in  trying to build and.use models of self and society,




which are more complex than modeis of self and housing, when ene
is about to graduate from school or one is suddenly out of work
from some turnabout in the economlc system! |
Very few people, even with experienced professional assis-

tance, have the time, money, or determination to undertake such a
task in a matter of months oniy. Such persons as do'succeed at
it in a short time are, in our opihion, already expereinced,

well 1nformed, and articulate., Their models of self and society

are Already well developeu, and their previously developed moaels

serve as the basis for further clarificatinn and specification at

times of career crisis.

Model building takes time. The process of identifying,
and understandigg, and selecting pessible criteria to include fox
the purpose of self-system integration decisions must go on over
quite a long petiod of time to be done well, Actually,.functional
mbdels.of st . and fugztionai models of %the social system are

. s
developed over a number.of years. Elements are gradua11§ abstracted
from the total reallty and organized in the mind, are tested for
experienced validity and reliability, and are tontlnuously
rearranged in a series of meénral reconstructions of reallty. All
of this process naturally takes tive. Thorefore one broad .
. N Ay
|} function of career educetion is to facilitate, over a span ot
years, the model building faculties of.the student®s mind in

(4

regard to :his or her self and the system bys (1) helping the

student becore consc1ous of his or- her 1nternal dec151on-mak1ng
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facu]ciés, (2) providing accurate and extepsive knoﬁléd&e oflhig
oF her self and of the social system for use in personal model
building, and (3) giving experience in the use of models for
decisidn-making,

A social studies example of how this can be done is as
followss | e "

We are zll familiar with the social studies assignment
which requires the student to research one or more of the United
~States and to report on its natural resources, agriculture,
economic base, population,.tranSpqrtation, governmeqs, etc. We
knéw that such assignments do achieve a level of learning. Con-
sider the possibility of teaching model building and decision
;aking in that same assignment. Suppose that we have students
work in teams. Each team is to imagine itself the board of direc-
tors of a large woolen mill whiéh is to be moved from Lynn,
Massachusetts, let us say, to some other Cdity and state because
of current labor and cost problems in L&nn. The team may éelect
three cities from a iist of possible locations provided by the
teacher. The teém will research'thbse three cities and states
in terms of thelr respective suitability as a locatlon for thls
hypothetical plant. The teacher will provide data on the hypo--
thetical plant sc that the students will understand the require-
‘ments of guch a facility. This will form the basis for the devel--
opment ° of the criteria to be satlsfled by an ideal locatlon.

Researching particular 1ocatnona may suggest other criteria to be
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satisfied. The students will research the three selected locations
" and reccmmend one of the three to locate the plant in. The team

report will contain a.description of the preferred location

C and a point-by-point justification for the decision. The two

locations not selected will also be mentioned in the report,
_/ ' 4
citing the advantages that did exist at these locations, and

also the limitations of each that resulted in their ;Fing re jected.
In orader to complete such a report, it will be necessary for the
student to do much of the usual research, including writing to

state and city governments concerning tax structures, work force, -

A}

“transportation, and the like. They will also be under the

necessity of building' a model -of an ideal locétion, and they will

-

have to compare at least three alternatives to their model and .
¢

make a decision. The thinking skllls developed 1n such a pro-

cess will haVL transfer value to career dec151on—mak1ng, espec1ally
if the 1nstructor calls explicit attentlon to the thought processes
involved and to their usefulness in personal life decision-making.
University professors may illustrate inidly the differences

in the two assignments compared above by havin§ prospective
ecducators actually do the tso assignments themselves as part

of a university course, to experience the two different mental

-

patterns invclwved in carrying them out.
' .- } . Life Skills . o

e L. ~

A secohd task for career education is the. continued devel - .
A , :
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4

their career decisions. This dimension concerns all of the coping
skills developed in persons in addition to the cultivation of

. P
their decision-making abilities. We include the "three R's,"

public speaking, vocational skills, human relations skills, study

skills, skills for obtaining favorablé career placements, self-

-

assessment. and planning skills, and anything else that capacitates
personally effective living. Life-skill development goes on con-

currently in the school with the increase in awareness of self

“ N

7 and system needed for effective model-building and decision-making,

and yith explicit training in the model building and decision-

making processes themselves.

. o ' -
, L.aflacement and Follow-up i -

Yo
- -

A third function of career education it to facilitate the
__. _implementation of the student's decision. This area of student
services represents primarily the placement and follow-up

functions of a school. Placement functions include information

.

> concerning location of educational and/dr.employmEnt opportunities
: ~

4 . -
and assistance in making *he tr?nsition from school to the world

of work or to other subsystems. in soci¢ty. Any work done with
the individual in terms of resumes, .nterviews, locating of

available positicns, career-related counseling, and the like <

as well as work done with *he ldrger community on such things as

.+ school-to~school or school- to-work linkages are all included in

~—a

'l amnamant wravls TA11Avaimm In~InAoe 211 artivitiea desiaoned o
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determine how éffective the career development process and tﬁe
placement service have been for a given person in a given social
‘system. Results of such follow-up studies can become tge major_
source of feedback to a givén systeﬁ for continual renewal of
the system in terms of its resulgs, i. e.,, current satisfaction
of g;adgates arld the system with the preparation given those .

n

’

graduates.'

Chapter Summary

A diégram summarizing this discussicn is presented in
figuré 2.2. The K-12 time line eon the left represents “ae
public school years of médel building via expa?ding awarénessﬂ
going on concurrentl; with the development éf life-skills,
including dec.sion-making skills. This diagram can be readily

adaptéd to apply to higher education by changing the develop-

-

mental time line from K-12 to K-X. The +1 extension of a time

line représents the placement and follow;up activity of a school

in reference to its most recent graduates, The data feedback

.

loops represent the management information being fed back to

the school by effective follow-up studies,
1)
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CHAPTER 3

A MODEL FOR THE PRLPARATION OF EDUCATIDNAL

PERSONNEL IN CAREER EDUCATION .

Definition of "CéreerW

Q

The first necessary conceptual element for doing preser-
vice career education is a workihg definition of “career."™ Through-
out this handbook, we underst;nd céreer as having a subjective
dirension and an objective dimension. The outer or objective
career is that series of positions held and roles played in the
social system. The inner or subjective career is that series of .
life purposes and definitions of self and system which are devel-
oped and acted on during one's objective career. These two con-
éepéions we incorporate in the one word "career." More briefly,

career refers to the union of one's subjective and objective

experience in self-system interaction.

Model of Career Development

The second COn%eptual element necessary to a preservice
program in-career education is for the persons involved to-make
a decision as to how they think careers develop in people and to
specify the pfbcedural impiications of such a concept. This

model, along with the definition of career, wili be the basis for
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all £hét is subsequently done to capacitate career education prac-
tice in preSegVice personnel. | ' C .

We recommend the adopEion of a career development medel
vhich reflects the phenomenon of self-system integration intro-
Auced in chapter 2 of this handbook. One such model is pre-
sented in figure 3.1. A brief commentary on the career develop-

* ment model suggested in figure 3.1 is as follows:
Environment

The environment consists of all persons and situatiods{
structured or unstructured, planned or unplanned, with which the
learner interacts to formulate and implement life career goals
and objectives. Obviously, educational personnel, with their
planned and -structured enyironments, are only part of the total
env{ronment of the learnef. Tﬁe enﬁironment iﬁ{?udes the total

bio-physical and socio-economic system of which the learrer is

parte.
Personal Career Goals and Objectives

Perscnal career goals and objectives are formulated as
the leérner interacts with the environment. All environments in
this regard are - -"educational.™ But the léarner and society also
participate together in structuring environments for the learner
to interact with, in the belief that such structured interaction

will result in socially and personallv significant learnings.
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Career goals and objectives are arrived at in this self-System
negotiation.
(Re)assessment
While remembering his or her inteérests, abilities, present -

IS

"personality, and needs, the learner assesses his or her position
. , . .

in terms of social system expectations and persona’ly fermulated

career goals and objectives.

Plan

The learner initiates a search for ways to move from
his or her present position to the desired position indicated by
-a personal career goal or objective and specifies and schecules

steps to be taken to achieve that movement.
Effective Professional Practice

The student implements the pianned steps. The student

exercise the necessary attention to consequences in action that
may signal the need to adjust the plan in prc¢ =@ss. Effective
career action is the central concern reflected in the’podel.
Everything in the model is to be understood in terms of the capa-

-

citation of effective action toward and in a career.
Data Report

The student reports to self and system concerning the out-
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comes of actions taken in the environment to promote personal

career goals and objectives, then moves into reassessment in view

of goals and this report.

An Interpersonal Career Facilitation Model

 Inherent in the basic career development process model
shown in figure 3.1 are the elements for an interpefsonal career
facilitation model which further'clarifies the self-system nature
of career development. This model for int=zrpersonal career
facilitatibn is shown in figure 3.2. It is followed by commentary
on the role of the student (facilitated perscn)}, the role of the
faculty member (facilitating person), and the assumptions under-

lving the mode. .
Role of the Student_

1. Thé student maintains a high degree of self-direction in his
or her career by:

a. Selecting per§5n31 éareer goals and personal program objec--
tives consistent with professioral guidelines for students
in preparat:on | )

b. proposing some appropriate learning experiences and carrying
them out

c. taking‘an active role in creating curriculum content and

other educational environments to interact with, in crder

+o experience personally selected learnings
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2. The student meets reguiarly, by appoirtment, with his or her
faculty member to review program expectations and personal
career goals and to (re)assess the relationship between the tﬁo.

3. In addition to scheduled meetings, the student initiates to
the faculty member whenever additionai-helps are needed and

mutual convenience can be arranged.

»
!
]

: Role of the Faculty Member _
! | .

1. The faculty member acts as.a helping. person throughout the
learning process, playing supportive and clarifying roles to
enhince the student's control over his or her learning.

a. th= faculty member orients the student to the norms and.
expectations of the profeésion in general, and of the
program being pursued in particular

t. the faculiy member welcﬁmes and facilitates the decision-
making participation of the student in personal program
planning and review.

- the faculty membér prepares him or herself to be perceived
as a source of help to students seeking clarificaticrn of
personal and social career goals and means ts irplement

. those goals ,

d. the facuity merb - Y prepares him or herself io provide
direct career asczistance to students

2. The faculty member meets regualriy, by appointment with the

student, to assist the student's review of program expectations
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and personal career goals, and the student's (reiéssessment
of the relationship between the two.

3. In addition to scheduled meetings, the faculty mémber initiates
to the student whenever add;tional hesps can be offeféd and

mutual convenience can be arranged.
The (Re)assessment Meeting

The student and faculty member act in mutually suppcriing
ways, in all circumstances, to enhance the career development of
each other, i. e., to promote positive definitions of seif, wnd
personally and socially satisfying achievements of éelf in system..

The faculty person and student may be involved with each
Sther at many times and places in their respective cycles, and
usuvally are, but it-is in this scheduled (re)assessment meeting,
especially,vwhere the self meets the system (in the form of another
individual élaying a key reciprocal role in the system) for the
purposes of deliberate and considered. career decision making
¥hich takes into account the expectations of both self and system.

During this ﬁéééiﬁg:_zﬁéwaéfé from previous action is = ——=
reviewed, goals are clarified;"orientation to the immediate
social system is enhanced, plans are refined, and support for
action in pursuit of personal goals is sought and offerad. The
meetiﬁg provides the studentiwith the continuoﬁs orientation of -
self to system and system to self which is so favcrable to a

satisfactorv and continuous invegration of self with the imrediate

~

AQ



system. Also, the university person has opportunity to facili- \K
tate the career of the prospective edﬁcator bylaésessing and
teaching the personal skills involved in the individual career
- development process. ' - @
\ The frequency of such meetings varies with the situation,
but probably s@ould not be held any less frequently than every
. thirty days. - |

~
S

- Some Assumptions of the Interpersonal
— = Career Facilita.:on Model

1. Career development as it occurs ir. the individual is

the product of the interaction of the self with environments,

including society.

~

2. The self has legitimate needs whiéh‘must be met in the
career development of the individual. : 1
3. Society nas legitimate needs which mﬁst be met in the
career development of the;individual.r .
4. The respcnsibility ‘or, and control of, the career
development of the individual, 1i: shared by'the self and sqciety.
- 5. The.self and society :rust participate-together in
creating the anvironments the sc_fF vi(l interaét with to expérience
career development. There must be - -o:itive collabora;ion between
inner and ocuter careev guidanca, <.e must be a personally and
socially acceptable merger, §_thin the s 8ent, of social career
coals and obj:ctives {"Tie stude woil..:*) with personal career

coals and cbkjsctives (I will.:.").




N
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6. Establishment of personal caréef goals and objectives
enables the student to.design his or her own life. This is possible
because personal 'career goais and career objectives tell where
he cr she is now, qive éuidance to where he or she might be going,
suggest where to search for meaﬁs to reach the personally selected

: s
objectives, and give knowledge of when he or she ar®ives.

7. Programs.of study may be unique and personallyxsatis-
fying and may satisfy professional standards at the same time.

8. One's own career ("definiiion of se;f; and "seyf
acting in system™) is the core of the curriculum in education.

9, Career guidance, within qnd without, is to develop a
‘consciousness of personal decision-making power, clarify éctivitf
that will fulfill personal decisions mades facilitate perfgnally
.éhoseﬁ action; and provide -for on-gcing supportive (re)assessment
of iife goals, plans, énd action. ‘

710, The structure'of caréef development consists of those
- enviropmeﬁts created by the seif and society for éhe-individual

to interact with in order to experience learning. The process

of career develiopment is the assessment, planning, aciing on

plan, reviewing of plan and action, and (re)assessment cycle that

goes on within the perso:i: as hé or she interacts with learning
environments in terms of persocnal and sogial career geals and
objectives. C

11. "The structure of education"™ _is the same as "“the

structure of career development.”

=~ 4




ot

12, "Tre process- of education" is the same as "the

-

process of carxeer development."
13, Peréppé prefer and need on-going involvement of

-
<

society:ﬁitq~tﬂbm‘in\the career development process, rather than
.occaéiopal %r,per%edic mqnitoring by éociety only.

14; The essence of career development is an ?ver—increasing
quantity aﬂa quality of effective action, along a line of endeavor
chosen bv the individual in self-system negotiation, resulting in
self-system satisfaction. -

15. A primary role of the educator is to facilitate the
-student's career development, as defiged in assumption fburteen.v

1§. Tnere is an implied responsibility of the faculty
megbef to a¥low the student to experience both roles in the model.
That is, the student should have cpportunity, under supervision,
to facilitate the career éevelopment of another person in order
£0 beébggtfaqiliar with how the career development processes.
represenéed by the model occur in other peopie. In this way, the
prospective educator will learn a model of career development, will
experience being facilitated in his or her own career activity
according o that model, and will experience fac¢ilitating the
career deveiopment aétivity of others according to the model. With
such a process background, the prospective educator will be better
prepared to make use of the career education content material to
5e received in training. - . :

17. The basic career development model assumes that the
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career of a faculty member develops according to the same pro-

. S o .
cesses as the career of a student. Therefore, the university

-

person can model the career develicpment processes in the model ;
for the preservice educator. Tﬁis'§bu1d involve both physically
i - v A AN
visible use of procedure§aindicated by the model in classroom - -

management_ahd,pefsonal life, ana the sharing of subjective
experience related to use of the model with students.» One might
alsc obtain the assistance of students with some steps in the

personal process, in order to let the process be more wvisible to
them. Specifically, the personal practices that m’4ht be modeiled -
" by the faculty for the beneflt of students are.
a. . model bulldlng, R
b. decision maklrg by the use of models,
C. goal setting, taklng into account self and system,

.+ d. assessment of personal-situation in reference to goals set,

e, planning deliberate interaction with the svstem to

achieve selected goals, ‘ 4
f. conscious acting on plan(s),. by deliberate interaction

with the pio-physical and/or socio-economic system to aéhieve

selected’goals, .

. g. reporting data to seif and significant others

conce*nlng the results pof action taken toward self-selected goals,
h. (re)assessment of personal situation in referexce to

goals, taking into account_étability and/or change in self and

. 9
- the system since the last assessment, ‘plan, or action taken.




A Basic¢ Career Development
Program Model 2

In recent years, curriculum devélopers have given much
attention to career developmen: in the public schools. A general
concensus on the'develobméntal nature of career in the person has f
.emerged and has influenced curriculum models. The Illinois
career education model, for example, is generallv representative
of the concensus. (See figure 3.3.) It acts as a guide to the
overall conduct of career education in Il1inois by summarizing
program objeéfives for the different levels of the instructional

» . +
- systems ir Illinois. . :

ReZfering to the.Illinoié model, career educationris .
.recognized as a K-adult proqeés,~aﬁd'the university’represen{; some
oI the optiohs in the developmental level$ beyond K-12. In cun-
trast to K-12, comparativelyw littie has been done, nation-wide,

to formulate  career education programming for the university,
Ve

where we hope tc accorplish preservice preparation of personnel -

-

n career education. This secticn, therefore, is a discussion .
oI the implications ci the rroposed basic career develomment

rocess model (ficure 3.1) for thinking about career development
at the universiiy level.

't

- - - )

The- Process Model

Trhe hasic carecer development process model (figure 3.1)
has been discussed eariier iIn this chapter. We discussed this

ERIC
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model at some 1en§tp and discussed the interpersonalegareer
facilitation that can occur by a joint faculty member-student
use of the model in supervision (figure 3.2.)

What we wish to emphasize here is that' the hasic caféer
development process -model (figure 3,1) is a model‘for iv.:reasing
powers of professional practice in caree:x, The cyclical nature
of the model suggests an'éver-ihcreasing power to act effeétively ;
in the area of one's professional pr.:tice and an ever-increasing.
capacity to give self-direction to one's own practice,

fhe general program goal ét the university level thén
is the development of sustained, effective professiconal practice
toward self-chosen and professionally valuable-ends, The central .
tareer development role of university professors then .is to ‘ v
facilitate ekfective.(pfoductive) action in their students.
Rpeir;studenﬁs should show an %ncreasing power to make a differ-
egce<wheﬁ they act whether they act in research, administration,
writing, counseling, teaching,‘curriculgm development, or what-.
eveF:thei; specialization(s). Individualicareer develc _ment in:

i

.the\?nivg}sity caﬁ be construed as movement t5w§5d professional
commitmeﬁt, expressed in productive professional-gctivity. The
univg;sity is a time period.of ircreasing specializaﬁion in the
céreéﬁ development p}ocess, a time of trading cff many possibilitieé
for progress in a few things, a time of irncreasing cbmmitmeﬁtﬂto
effective action along definite 1inecs., : RN

- . . AN

i

5A | ' /
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The Program Model

There is a basic career development program model implicit
in the basic career development process model (figure 3.1.) The -
- program implication is that since increasinglyveffective profes-
sional activity is synonomouc with career development, then the
. career development;p;pgram in v . ch the person is involved must
providé ever increasing opportunity for action along the lines
" of one's specializétirﬂ. The program model implied by the
" basic career developm nt process model is shown in figure 3.4.

The basic career development process model, with its
attention to expanding practice by the individual, can oniy
maké~$ense En a career development program model which allows

¥

expanding opportunity for practice. 0f course, increasing B
opportunities for practice méans more projects, laboratories,
'workshops, aétionvresearch,\practice, internships, co-op place-
ment, volunteer work, and.the\léke. The exact mix of content
and preprofessional practice in gxgiven program is a métter |
of professional judgement, but a pattgrn of movement through
ever-widening opportunities for preprofés?ional practice du;ing
the program is eséential to career develoﬁﬁén; at the university{
as we understand it. This matter of professiogal,praé£ice at the
university is perhaps the higher ;eﬁel analogue to £he_"hands

on" injunction that obtains in the K-12 years.

It is important, we think, to comment that this program

model is not a “career"™ model as some construe '"career;" i. e.,
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it is not concerned with Qﬁcational oxr technical programs only,
2s opposed to those in £he social sciences or humanities.' We see
this as a generic model, pertaining to all fields of inquiry and
activity. What we are advocating is effective éractice in one's
chosen line of endeavor, And, we are advocating the appro-
.priate“balance of content and‘bgactice to inform that pr?ctice.
We are concerned with professional practice as much for ﬁhe human-
ities as for the technical-scientific fieids. We think i& is cor-
rect to speak of *“doing" philqsophy and “doing" history, lWe think
that the essence of being a piaywright, poet(ess), or comﬁgser is
profeséiohal practice, i. e., to write. We tend to be witﬁ those
who observe the remarkable quantity of work produged by some of
the effective producers of'quality, and we value the quantity
along with the quality. We ca11 a11 of this "effective practice."
Conversely, we are concerned with content to inform prac-
tice as. much for the technical-vocaticnal fields as for the
humanities-social sciences, We are not interested in sheer prac-
tice, We advocate informed practice. This line of thought does
lack detail as far as describing specific fields of inquiry and
practice is concerned, butvthe\basic poin£ is substantial; we think.
We see no distinctions among fields in terms of professional
practice beingvthe desirable thing or in terms of the need for
both content and preprofessional vractice to inform the devel-
opment of professional practice., We regret the problem with the

word “career" which is created by the practice of many to denote

59
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only vocational-technical programs as "career programs." Wé ask
our readers to'}ecognize our comprehensive definition of “career,"
pertaining to.effective practiée in any line of endeavcr, in order
to entertain our basic models for career devélbpment.

Pa:enthetically, this ambiguity problem illustrates that
holéing two or more meanings for the same word, such as '"career,"
is a necessary part of gffective professional practice for pro-
fessors in preservice career education: i, e., (1) a "career
program" is a vocational-technical skill preparatiqn program, and
(2) a "career program" is any program designed to enhance pro-
fessional practice of any kind.

Our basic career deQelopment program model pertains to
any degree or qertificate-granting program, We_héld £hat the
granting of a degree or certificate.to a person Shoq;d be a war-
rant tolthat persoﬁ and society that that person is in possession,
at least, of the common understandings and_professional competencies
normally expected of someone with that degree or certificate. .
The precedent has been set in this country to sue institutions
which grant degrees or certificates in the absence of these under-
standings and competencies. A néw and overdue accountability
has arrived in education. In addition to its intrinsic educa- .,
tional and social merits, we think that perceiving the goal of a
career education ﬁrogram as that of capacitating effective pro-
fessional practice by informing it with apbropriate content and

*

practice opportunities is also "politically" sound practice today.
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TlLe criﬁeria for success in education should be in tﬁe form
of effective practice, as evidenced by productivity in a chosen
direction, with content mastery alone to be construgd as only part,
of the preparation to act effectively, and not as effective prac-

tice by itself,

Levels of Instruction

If a career development program is such in terms of its
power to inform professional practice wiéh content and oppor-
tunity for appropriate practice, then any concept of levels of
instruction must be developed ip terms of levels of contént and
'levels of opportunity for practice, for the development of speci-
fied levels of professional competence,

Using a sequence of three degrees in an imaginary field
of study to‘illustrate, the consistent thing to do with dur basic
career development pfogram mode% is to regard each level as a
program in itself, since each is a terminal degree and functions
"independently"” in that respect. This can be portrayed by
"staéking" the programs by levels, as in figure 3,5. The fol-
lowing comﬁentg;y refers to program levels as portrafed in figure
3.5,

Realistic program 1eveis are created more-by referenqe to
levels of employment in a field than by amounts of content and
practice within a program, That is, in terms of piacement, the

concept of levels presupposes some differential staffing within

61
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a career field. If there are levels of brofessional p. «Cotice in
a given career field corresponding to the familiar B. .7,/B. A.,
Master's, and Doctor's degrees, then it is presumed that there

. Are ét least three'éorresponding~1eve;s of staffing in the
émplo}ment pattern in that field., In this case, every effort

-

should be made to use task analysis from actual employment settings
as one of the sources fo; content and practice objectives which
will inform the preparation of people for a given field and
level of employment in that fieldua\ : s
Some fields do have differentiated s*taffing %n their |
employment pattérns,-so that each level of tfaining can and-doe;
constituté a ferminal degree exiting to a specific level of pro-
fessional employmént practice, as in figure 3.5. Other fields:
) "
are more restricted in their employment patterns. Figure'3.6
envisions an imaginary program of career preparation, also:
involving three degrees, but with only the doctoral level beirg
an effective terminal degree.
" We are all we£1 acquainted with ievels of instruction
by content. Content is amenable, it seems, to "léveiing." In
« fact, the common sense understahding of the bachelort's, master's,
‘and doctoral levels is often that of levels of content, in quantity,
or quality, or both. Some practice-oriented fields, such as medi-
cine, have traditionally had leveling by practice also. Recent

vears *ave seen an effort to introduce practice levels, in

addition to content levels, in all fields. This trend is con-




55

?2abaQ Teutura] aAT3IOa33IT aup {saazbeg Tey~usanbag wwus&

1STano] Emumoum quaudoTaaaqg uwwumo £rsxasaTun

-~

9°c axnbry-

. soT30ead wIoguy 03 | . |’
1 : 3Ua3uU0) g
. I ) L
- _ X aot3oead N
| WIOJUT 03 @dT3oead q
‘ aoT3oead wIojyur 03 X -
¢ L jusazuqQ) o e
1 A\
- X aoT30ead N o
- . d WICIUT O3 wuauumum q )
\ InT3oe
’ . ) ucwucou X
TaAdT *q'ud| - & !
$130T30RIg I €L 7
TeuoTrssajyoag X wat3oead N :
+ pawxojyul q ULIOJUT 03 30T3oead g
@ SLOATT STSAS] WeIboxg X33
" quawkotdug ITXH Juawdotasaag I199xeD ~uyg
. ’ huamuwbﬂab _




56

sistent with both our career devélopment "process" and our

career development "program" models. We realize that ip is

sometimes more difficult to snecify levels of practice to ,in-

form practice than it .is to specify 1eve1g of content to inform
practice, but we encourage the effért‘whenever it isvundertaken.,

We think it can be done in any program to an extent that will ,//////(/

rmore than justify the effort in benefits to all concerned.

<

Performance Obicctivesnand Program Levels

. 0
[l

. ‘ .
Each level of university instruction should consist of

self-selected content and practice, keyed tq\professional guide-
lines as to the level ofjprofessional practice and content mastery
“to be attained. _There should be a blendJEf the student;s "I willees"
with the profession®s "The student will.e.o" o

This suggestg, ¢f course, that there'musq.be'é state-
ment.of normative practice as well ashéohtent'mastery at each
level. . However, to séy that the preprofessional practice to be
mastered at each level should be specified, as well as the con-
tent, is not to say that one should merely have a list of dis- -
crete perfofmance objectives to add to discrete content ob ec- -
tives and should merely graduate a Studeﬁt when he of she Eha:ks S
off these two lists. This should be considered the minimal per-
formance acceptable, énd one would be hard pressed'to jusfify ) \
delaying the degree in the prgéence of suéﬁ’performance,:bﬁ£'it .

is not the ideal situation of itself. It is.not professional
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-~
competence of itself. Itwon:y suggests tﬁe possibility of com-
petence., We would also 1he to bi;able to determlne that the- 1nd1-
Vldual has the power to draw upen his.or her share of knowledge
and repertoire of skills to inform Gn-goéhg, creativetprofes-
sional activity, We would’ like to determine that the person has
developed a certain sense of professional confidence in the
process cf informing his or her own pro.essional practice by
using the countent and professional practice opportunities affordea.
We would like to make some determination about productivity,‘ip
qua;ity and quaotity, resulting from ioformed practice. We would
also like to determlne that the person has achleved a state of
‘sustained profe551ona1 activity. In-sum, we would 1ike to know
that our graduate has learneo to practice the effective pro-
fessional action processes of setting persooal goals keyed to
profe551onal 1nformat10n, assesslng sLtuatlons relatlvp to goals
.adopted, olannlng a course of action, acting on the ‘plan, deter-
'‘mining the results of actions taken, and reassessing the situ-

ation, .all of which is portra}ed in.our basic career develop-

ment mode. (Figure 3.1)

Chapter Summary

. We suggested a working definition of the word'hcareer,"
i. e., "the union of one's subjective and objective expeériences in
self-system interaction." We offered a basic career develop—

ment process model, which represents a life design process in

L] 4

00



whichtpersonsiinteract with their environment to develop them-
selves by assessment, planning, acting on plan, rex&ew of plan
and actlun, and (re)assessment--and all of this in terms of
personal career goals and objectives and the expectations of
society. We dlscussed the process model both in terms of its
application to an individual and in terms of its appllcation to
the interpersonal facilitation of one person'sfcaroer!by another
person.-in the supervision setting.
- We also nresented.a basic career development "program"
. model which we think is implied by the career development 
"process" model. The process model is centered in the attain-

‘ment of effective ‘professional practice. The program model,

therefore, is centered in the capacitation, or informing of

-effective professional practice..
There is balance in the program-model between preparing
to act (content) and acting to prepare (preprofessional practice),

such that there is substantial opportunity in the program for pre-

professxonal practxre as well as theory, to 1nform profe551ona1
practice. This basic program model was discussed'both in terms

of single programs and levels of programs, .
The.line of thought developed in this chapter can be vis-
ually summa..zed by combining the basic career development process

model with .the basic career development program model: to show

the .self and the system facilitating effective professional

-

practice on the part of the self in the system. "The summarizing




diagram is presented in figure 3.7.
Once agair, the central. concern in figure 3,7 is "effec-
tive professional practice" on the part of the individual. The .

»

interior block of the model showe the edacational program informing

el

professional practicé. whiJe the satellite blocks in the diagfam” °
show the ¢-21% informing its cwn profession;l praqticé. 'The effec-
tive profess.i.nal practice finally achieved by’ the self in'the
systembis the result of efforts by both the self ahd system to

inform professional practice*during the career development pro-

gram of the individual .,

.
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| | CHAPTER 4
} - )

SOME 'MANAGEMENT ELEMENTS3 OF A-MOQEL FOR THE
PREPARAFION OF EDUCATIONAL PERSONNEL

' IN CAREER EDUCATION'

The Intertepartmental Operating Committee

An instruntional éystem for the preparation of educational
pefsoﬁnei in career emucation must operate across organizétion‘le
lines on any campqs; Therefore, we believe that an Interdepaft-~
meﬁtal Operating Commitiee is an essential factor in such an
instructionsl syséem. |

| It is conélstent with our ba51c career developmen* pro-
Cess model to p@rdelve thn profe551onal activities of an Inter—
departmen;al Operatlng Committee as being part of the career devel-
opment of the members of that committee. Therefore, it is’
possible to present and discuss the activities of an interde-
partmental operatingkpommittee in ferms oI the management model
shown in figure 4.1. | o

. Using figure 4517as a guide to our recommendations in-this

section, there are a n‘a r of imbortant conditions to be»sg;}s-
fied in the structure and function of an ‘interdepartmental oper-

ating coraittee.

i

-
=



62

JUDWSSOSSY

TOpOW 3usuwafeuey wexboad coﬁumosvw I90ar) Y

uefg juswobeuen

§88.1N0D
uoTsngur
2

898IN0)H
uoTsuajzxg
A

£881IN0)H
210D

X

aajua) Hurjzexadg

1Ty 2anbTd

330day viyeqg

Tejuawjaedapiojur

9933 TUWWO) HuTjzexadp

ay3z jJo A3TAT30Y Teuofssajoig

SaAT30a(q0
pue 8TeoH
Juawabrury

2037 Fuwo) Butjerado

Juawoly.uey

O

Aruitoxt provided by Eic:

E



Structure

Administrative Authority

'The university, like other situations, is a working com-
. bination of those who have knowledge authority and those who
have administrative authority, sometimes, but not usually, in-
vested in the saﬁe person at thg same time.1 Therefore, this
‘committee should be constituted so as to blend knowledge
authority and administrati§e authority in at least two ways.
First, the membership of the committee should include
a sufficienti number of persons who themselves hold resource-
’committing authprity or who are directly sponsored by those
who do. Tiis is‘Because frustration of knowledge‘workers runs
high when they are indefipitely separated from enough adminis-
trative authority to implemenc knowledgeabiy authoritative con-
Clusions. The administrative membership should concern itself

with the committing of resources to the work of tha knowledge
workers as well as with being part of the knowledge work. Adminis—
trative workers should guide the knowledge work in terms of pos-
Sible resources such as professional time for teaching and de-
vélopment; budgetary support for materials and supplies, space
allccations, office assistance, outside funding. and the like.

This requirement is particularly important if the interdepart-

mental operating ccmmittee is a temporary interest group and

1Peter F. DrucAer, The Effectlve Executive {New York:
Harper & Row, 1967), passim.

~]
o
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not airegularly.cpnstituted hcdy on campus.

Secondly, the interdepartmentai commnittee under discussion
may emerge out of an cn-campus interest group, but as soon as
possible it should be formally constituted under the auspices of
comprehensive campué administrative authority, thus uniting in
another way the administrative‘authority and knowledge authority
of persons interested in developing a preservice career education
program. The committee should be charged by the university, at ¢
the outset, to propose a formal university program fo be adopted
at some level. It may be part of the work of the committee to
recommend a number of such program possibilities for the univer-
sity to consider.

We wish to emphasize that mere assent by administrative
authority to the work of knowledge workers is necessary but not
sufficient to the establishmént of any new_program."Theré must
bé active involvement of administrative authority with knowledge
authority. We are not suggesting undue urging of career edu-
cation upon either professors or administrators. 1In institutioné‘
valuing acadgﬁic freedom, neither prd%essdrs nor administrato:s~
should be un&er demand, even from e€each other, to create a pre-
service program of any kind. We are siﬁply éaying that if per-
-sons on a given campus dc_wish to create a p}eservice program in
Zareer educat.on, we believe that this is one of the,c?ndiiions
that must be accurately asséssed and satisfied. If it isanot -
sufficiently safisfied over an indefinite ‘pericd of time, it is

o v =
il

*
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natural to expect frustration on the part of knowlédge workers
without sufficient administrative authority to act on reasonable

conclusions. »

Budget

This committee must have an operatiﬁ§ budget sufficient

to the scope of activity contemplated. This is self-evident. How-

ever, this is mentioned again in referunce to the staffing of the
committee. The committee must be able to draw, through its know-

ledge workers and administrators, enough committédtmoney to carry

on its functions. This money may come in the formr of grants,

special funds in the university, professors®' time, and ftom the
B : & -

r

usual operating expense lines of the cooperating departments and

-colleges. ThHe specific staffing suggestion is that the knowledge

~

workers considered for cormittee membership are the more sdesirable

when they have ability to draw support money to the university

o and from within the universitv to the work cf the committee. The

-

budcetaryv -valde of administrative workers on the committee has’

t . e

already been mentioned. . . . .
. Functions

The following suggestions are made with regard to the
functions oI the interdepartmental operating cormmittee. The com-
mittee should: . - : 4

L3 . B

PO ~ . . - . & ., .
1. Estakl:ish goals and objectives for the university in

preservice carseer education.
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2. Assess the state of its university in reference to
preservice career education gcals and objectives. v
‘3. Develop and propose plans .or the promotion of pre-
service career education or. the campus.

4. Operate the interdepartm3ntal prcjraa in Jpreservice

. - [
career education, preferably under direct appointment by the uni-

'verqity to do so. ; .
5. Specify minimum content and practice competencies to

be achieved by the éfuden% in the preservice career education

program. Such competencies shouild be available for the infor-

mation «f students, faculty, and administration., The curriculum
- - .

i . . S . . 8. . B
coordination and review functions of the cor.anittee shoul® include

. the determination of where in .+ :*mmittee-sponsored career

education offerings the partic:i-s .ompetencies can be acguired.

Sorme possible competencies «#: i iwzl:xled in the Resources section 4

IS

in chapter 5 of this handbock.
&. Develop, coordin.:i<. & review curriculum, The devw:l-
opment of a core of Courses c¢«iw:jned to provids the nucleus of

carzer education instructional activity, and t.e development of

instruc+ional package: [for infusion and extersion surpbses: siouiu
preoesd under the direction of this committee. It is also a .
“uncticn of this commiittee to review thes+ cvurses and mouular - -

centent~tfferincs peripdically, to insure that the expressed

n-eds of participating on-campus and off-campus locations are
. 4 <

eina satixfied., These periodic reviws wiil also continususly

1

~3
.
ol
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~improve éurriculum coordinatiun among participating professors and
depa}tments_ .

7. Coordinate materisis arquisitions. As a constituted )
body,' this committee should r.>ordinate the accumulation of career
education materiéls necessar® for the effective conduct of a pre- .

service career education p:ogram. Tne comaittee should make

-

determination of what materials are needi:i, locate sources of

.3

materialé, locate soﬁrces & * woney wren needed to acqﬁire materials,
select a place to house fthe materials. and arrange for utilizatiem
and circuiaticn of materia: s as needads 'Directories of maferials
tc consider are included in thc ﬁ%ssqrceS'section in chapter 5

i the handbookX. . : S .

» 8. ‘Make personn2i rersmmendations. This commiﬁtee-should
be in z position to id.::iisv university personnel.éith'intereét
and expertise. in matters related to career education. Fro? such
familrarity with university personnel,.the committee can make

recommendations to the administration for the staffing of courses,

~

-inciluding appropriste team teaching and infusion_arrangements,

All instructional eiforts actually undertaken shouid be coordi-

nated by this committae~.
As discussed earlier, the presence on the committee of

= . . . . e T . . . .
son2 merbers hcoleaing direct or delegated administrative autbority,

and the appointment of the Comrittee by comprehensive university

administrative authority are essential foundations for this
particular function of the cormitiee.

The committee should also waintain a listing of campus
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consultants ?Vhiiable to off-campus interest centers, indicating
their areas ;f ¢spertise and consulting fees, if any, This

E&isting may 2 hondled directly by this committee or coordinated
through a university extensiqn and/orxr public service office,

9, Advise Students and faculty, The Committee member-
ship should be so constituted, and should so func£ion, as"to
provide the necessary influence and guidance in the university's
advisement Qrocess, toAassure that courses developed, or revised,

" for career education purposes come to the attention of appro- o
pgiate student.:s and 5e¢ome pért of the regular offerings of appro-
priate departmentsq . =

10. Select an interdepartmenital "operating center., The
committee should select an on-campus site to serve as an oper-

‘ating centzr for the igterdepartmental conduct of career education,

The Interdepartmental Operating Center -
for Career Education

The-conduct bf any activity of consequence requires a
place to conduct it in and from. In the case of interdisci-
plinary eiforts it must ideally be an interdiéciplinary place.
For the sake of comprehensive development of preservice training
in career education, we recomrend that an interdepartmental
operating center be selected or developed on each campus to f£ill

the function of a center for the conduct of nreserv1“e carcer

education. This may be a center created expressiv for that

purpose or it may be a "subcenter" in an existing facility., We

TT :

..
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presume that all campuses receiving this report will havg a few
options, at least, of poésible locations for this purpose. We
suggest\that an Interdepartmental Operating Committee develop a
list ¢Z possible locations and select a location from that lisg
based on some of the criteria which are discussed in this® se¢tion
and_some of the criteria which are aeveloped locally. Possible
locatiéns may include libraries, media centers, learning centers,

o
student development centers, and the like.

Criteria ’ -

‘The following characteristics of an operating center are
considered essential, or hichly desirable, for the conduct of an

interdisciplinary preservice program in career education.-

Admirnistrative Space

it is highly recommended that space be aliotted to the
overéll work of the committeeiand be boldly labelled as such_so
that the preservice career education program will haye a tangible
locatiocn as soon as possible. One could corment at length on the
psvcholocical arnd sociological significance of ﬁaving specific
space for a specific program. Space allocation is one measure
of the status individuals and institutions give to aiprogram.
Space allpcation is also one indication of the probable permanence
0% a given procram. There is psvchological and sociclogical valve,

also, in the Operating Committee being able to meet in a space

designated for its functions when it desires.

O 78 .
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Display

It is important that the committee have some place to

~

show its wares, i. e., to. show what it is doing.

- i
- . o -

Storage and Access -

The Cperating Committee will gradualiy aecumuiate materials

and supplies. from various sources, e}thér on -a ‘permahent or loan
basis. Therefore, it iS advisable for the committee to have
spate designated'to house materials, suppiies, and records, and

to give committee personnel a place to do administrative work in

reference to these holdlngs.

Individualized Instruction Facilities

We recommend, if it is p0551b1e; that the operatlng center

selected also be a “1ear§§hg center. That is, that it be a place
where alternative classroom space, seminar rooms, carrels,

S Y
AN . . -
learning stations, and audio-visual workshop facilities are avail-

-

able for the purpose of individualizing instruction. We recommend

1. The diversity of enrollmen* in aug ~1--s cont 'mplated
in ‘an interdepartmental instructional system is 0 grewt that
ingividualization to complement and enrich ciassroom instruction
seems hichly desirable. Professers des;ring to increase exposure-
ror students in specific fieids can see that that is accompllshed
through the learning center, manlnc oosszble a cenerlc set of

courses with individualization as needed. For example, Special

79 . :
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Educatlon considerations beyond the concerns of the non~-Special’
Education student could be handled in the Operating-Learning
Center, while Speéial Education concerns of interest to all could
”be>51;éd in the classrooms.
2. We in career e@ucation are concerned with motivation
towards excellence in pers&nal performance. We believe, with
\ others, that variety in instructional approach can help produce
and sustain this motivation. Therefore, we believe that we
should be part of the effort in education to enhance instructicn
by individualization when possitle.
3. The better learning centers also provide consultation, '
technical assistance, equipment, and supplies for the 1local devel—-

opment of audio-visual materials for use in'instruction or pro-
.

-,jects. These services are often provided equally to faculty and

students. It is worth mentioning, also, that some learninc cen-

L ~

. ters enjov independent budgets with whica they might assist the
career education effort on campus.

For at least these reasons, we reccommend that the operating

center be a learning center, if possikile.’

~
—

Staffinc

- We recommend that at least cne person be assigned by the

in=~rdepartmental operating cormittee to do the administrative-

.1 --ical work connected with the on-going activities in the career

educa_ion operating center.

ERIC ‘
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e If the operatlng center selected is also a 1earn1ng

cenier, 1t may be that tho center already has personnel to handle
the. work of the committee and its program. If not, the learnlng
center may be able to obtain.additional help threugh regu%px
participating department budgets, alont with whatever assistance

is possible from the interdepaftmen%al ¢ sarating committee it-

.
- . “

sel f.o ' -

Activities

K}

We recommend that the operating center functions include as
manv of the following activities as possible. The operating ceater
staff and/or committee members will:

1. Encourage individualized instruction in conjunction

-

with core class, work. ‘ ' . .

2. Schedule 1nd1v1dna ized instruction boﬁductqg_at rhe-

i

o:eratqu,center.

-

-

- ‘3. Schedule proFessors far 1nterdepartmentai instruction
_ N :
in and out oif the operat¢ng “enter

-

- n

s Schecule the "infusion of career edurat;on units of g
instruction into selected courses beyond the co:e»of career
educa>ion courses recormended in this‘handbock;

N
5. Advise the -Interdepartmental Operating Committee and

other participants of the availability of career educaticn materials
from federal, state, local, and cummercial sources.

6. Obtain career education matéridls for preview and notify

interested parties of the availability of such materiais fer Dreviev.

o

O y 1
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,7. Coordinate the purchasing power of dlverse career - o

related prOJects and of the deparhments 1nvolved in the 1nterdns-

.

ciplinary effort in order to build an extensive career education

resource collection for the use of all pariicipating parties. .
8. Handle purchasing, cataloguing, storage, and circu-

lation of career education materials dpveloped and accumulabed by

the operatlng cormittees. ’ . -

9. Maintain the mat.rials, equipment, and supplies housed -
AN

N

in the center.

10. Keep records of usage of modules, materials, equipment

\\\ L
.

and supplies. : o N
11, Maintain a file of university consulitants in career

education made available through the Interdepartmental Operating

Committee and disseminate thét information to the public.

12, Maintain and add teo @ file of resource persons -available

to professeors and students in career education,

Curriculus Compe.aents

»

'In figure 4,1 we pictured the 1nterdepartmental ope:ab_ng

)

ommittee conducting its professional career educatior activities
+hrougl an int erd°pa:txentaltooe*auiﬁg center, The diagram sum-
marized the curriculiar compor:ents as X core courses, Y extensiocn,
courses and Z infusion courses. This section of *he nancbock

corments on these three curriculum cormporents,

Q : ‘ : -
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* X Core Courses

s o v v

Sequence S
. Ve :
‘ ]

We recommend six Courses to serve as the core of, pre-

¢

sérviée career edﬁéationz an introdgctory course, a careexr devel-
opment theory éourse, a counseling course, a teaching «..rae, an |
administrativé Course,agdza réseérch cours;. The intr~d wery
and theory courses are background courses preparatory to the

specialization of practice courses in the teaching, counseling,

' )

administration, and research of career education. All six courses
‘ . o ‘ , .
are open to interdisciplinary enrollment. A complete sequence

of courses would, therefore, thoroughly ground the educator'ini

- céreer,edpcatioh theory, give opportunity for specialized prac- -

tice, and acquginﬁ the student with the career educatioh practice

-

of those- 1. related diséiplines.

o

Different interdépartmential operating commnittees. may

.

, T _ . - 1
choose te adopt a greater or smaller number of core courses.

-
i

Figure 4.2 portrays our suggestions éonferning a desirable se-
) c :
‘quence. of six courses, An introductory class leads to an in-depth

theory class, followed by professional practice courses., el

~
o .
o - a

Content: . o o ; o ¢ =" :

¢ : 9

. -
Po— - .

- The Introductory Course o ' .

This course serves to introduce educational personnel”
) TN : )
to the KéAdqltispectYUm of career education practice today.

Attention is given to personal probléms encountwred by'individuals

’

° "
- .. » L

O
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during transition between systems. Attention is also given to the -

system of linkages between major career institutions in society,
particularly linkages between the various educational institutions
and thz2 institutions of the world of work. Students acquire
knowledge of the classificatioh systems pertaining to the world

of work. Models of career education instructional sys?ems adopted
in Illinois and elsewhére are s;udied. Introductory material
relative to the developmental nature of careers within p2rsons

is préspntea.fyStudents become familiar with modern sociél,
political, and economic movements toward comprehensiVE'concern.
with careers in this coﬁntry. Some projections of likely trends
inn career education are entertained. Possible careers for per-
sons interested in career developmént itself are highlighted,

The "cardinal tenets" of career education, both procedural and ..
philosophical, are identified. Social statistics and projections
for our social system having a bearing on thought about careers
acve reviewed and discussed. Primary authors and instigating
figurés-in'career eduéation are discussed,

Direct contéct, either by visit or vis}tor, with as many
on-going programs rélated to career development as possible is
highly récommended fof,this course, This could inéiude work-
study people, placement centers, student panels, employmént agen-

cies, pertinent research underway, recruiters, authors, public

school career educaticn personnel, union leaders, and so on.,

8o



Career Development Theory

The course in career development thebry should feste: an

.

in-depth consideration of the best thinking on career devel-
opment to date. This course should include theory concerning

- the interlocking’ sociological, psycholepgical, political, and

economic ramifications of career as well as career development

theory. The developmental nature of career in the person,
. ’ - Yy .
structural matters offimpprtance-to career in the social system,

and the theory of %ortultous marrlage of the self and the boc1al
system in career are recommended as the prime con51derat10ns
here. One-should leave thiS'quQSe with an informed appréciation
of the personal and social task that is career develophent

today. ‘. ' . N
: -6 :

This course should also pfovide a laboratory type exper-
" ience in wnich all persons enrolled, regardless of piofessioﬁal
. -

discipline, experience a number offithe basic practices of

B

theorists in career development. The reccommended activities

,include‘the identification of basic factors in career devel-

v

opment, the study of these factors, the adoption of an organ-

izing point of view concerning those factors, and a synthesis of
those factors into an organized theoretical statement in terms
of the point of wview adopted.

Teaching for Career Deveicpment
l. .

This course presupposes an orientation to current K-Adult |

career development practices, and it presupposes an informed
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4

appreciation of the theoretical problems connected with the inte-

-gration of self and soc.iety, as dealt with in the introductory

) £y

and theory courses.

This ccurse is a laboratory type experience in which all

. educational personnel enrolled, regardless of professional dis-

.

cipline, experience a nunber of the basic p{actices of teachers

in career education. The recommended course activities include

-

fusing career development objectives with subject matter objec-.

tives, organizing field trips, locating and using resource persons,

‘using the full school and community for teacping, conducting '

career-oriented teacher-parent conferences, assessing career

develiopment in the classroom, utilizing counselors, evaluating

© . A}

‘career development materials, and individualizing instruction

by career interest:,

' Counseling for Carecer Development

-

. This course presupposes an orientation to current career

development practice in our society, and an orientation to the

theoretical problems connetcted with the integration of self
¢ . .
¢#nd system in career. ‘
K This course is a laboratbr; type experience in Vhicﬁ all
persons- enrolled, regardless of professional discipline, exper-

jence the activities of a counselor in career developmert. The

.

recommended course-activities include assessing individual

13 N

career interests and abilities, providing accurate caceer infor-

mation tailored to the present needs of students, clarifying

u : . 87 : .
o )
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-

student self-percepticns, placeément and follow-up work, consulting

. '

wifh teachers on career guidance activities, and counseling with

students on personal matters affecting their career development,

-
’

Administration for Career Developmen:

. This course presupposes_én oricr .. ion to current career
development practice . a soéiety, and a1 Ja\tatiqh to the.

theoretical problems ﬁo scted Viéh thC-;hL"q“~"L2 of self and:
system in career, _ W ‘

This course is ¢ !fboratory typé exaser ieiiCer ah thch all
.persons enrolled, regard.«ss of profess:onal ¢i-cipline, éxperw
ience the aétivitiea of an administfator in career development,
The recommended course activities inclgde comprehensive program

planning and development, rcquesting grants, »>racticing the

budgetary me -hanics connected wi.h state-appropriated monies,
developing apr.rooriate evaluections for projects undertaken,
developing rregram cooperation.among various professidnal servives,
staf’ ...y carseer education progfams, ~ttending schoél board méctings,
, , ,

and +orking w!th citizen advisory groups.

Research for Career Dev/2lopment

This course presumes an orientation t.. current career

development practice in our society, .nd an orientation to th:

-

theoretical problems connected with .ae intedration (f self and

system in career.,

This course is a laboratory experience in wnich all

R . . (%
n ? -

)

* .88 - " S :
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persons enrolled, regardless of } .ofessional discipline, exper-
lence a number of th: basic practices of researchers in career

development, The recommerded course activities include designing

~local career education nceds assessments, designing student

Career maturity assessment pregrams, designing on-site . evaluations

of career cducation projgrams, selecting commercial research

instruments, evaluating caree: educaticn materials, Fvaluatirg
]

outside evaluators, and preparing research reports for local

consumption.

'] t

Discussion of Core Courses

Emphésis on Professional Aciivity

The emphasis throu out he courses is ot appropriaté
professional acﬁivity in each course. This is consistent with:
our basic career dgvelopmént model ffigure 3.1, vaich presupposes
that carec - devulo;men£ aL the urivwrsitytlevel, especially,

means dn ever increasing effectiveness in profess’

anal activity,

-Emphasis on Interprofessional .activity

The conduct of career ceducation in the public school
A -

districts is clearly an*interprelessional ncti&ity.’ It requirecs

teachers, counselors, administrators, curriculum workers,. aid
e L

" N . .Y B :
researchers to Work together as never before, Working across

professional lines during preservice preparation, to establish some

concensus on the place of carger in education ard to become aware

S a

v . ‘ . . ’ 89
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of the work styles of other professionals in career development,

3

will prepare the way for interprofessional career development
azctivity in the districts. To the degree that the carear devel-
oprent of students becomes a .common concern among the various

professions involved in the preservice preparation of educational

personnel, a specific organizing point of view can be developed

for more interprofessional cooperation in the school districts.

Developing Career Education Leadership

-~

We,know from experience that any educator may be drafted,
/
in the exigency of the hour, to head up career development

activity in a school -building or district, The 1eadership roie

©

may be assumed by a teacher, a counseloyr, or administrator, or

combinat%éhs thercof. Therefore, it is wise to prepare all
c¢ducators to, give career education leadership. For this reasoﬁ,
we wish each preservicé person entering the districts to know
the pfofessional work generally, and the career develobment
work.specifically, of other professienals'with whom they will

interact in career education in the districts.,
. . ,
\ e/

Perspective on Research .

3
K

We wish to comment on the position of the research’

course in figure 4.2, "It fs common to position a reseafch

course as in figure 4,3, rather than as in figure 4.2. Tle

- N - »

position.of research in figure 4.2 is supported by our basic , .

-

carcer development model (figure 3.1.) The position in figure 4,3

v

90
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is not supported by our basic career development model.

Figure 4.3 suggests that research skills are of a higher
order,than teaching, counseling, aud admipistrative skills. We

think that basic research skill is part of effective profeésional

practice for any certified aducator, but we do not perceive
research as a higher order skill than teaching, counseling Y

administration. It deserves no place of ascvendancy, It deserves

no special identif@cation;with the Ph.D., degree. We place a

Class on the practice of research on a simple par with classes

in the practice of teaching, counseling, and administration. - -
’ .

We do not want to require that every one of our Ph.D's
be capable of effective professional practice in research at the
doctoral level of competency'in‘research. Research is only one

of a number of,types of effective practice that a professional .
) ) L] ' .
, educator might eigagedn. Some candidates elect research as

+ % their line of professional practice, but the observable facts

‘are that the great majority do not, and that their, research .

is often a "one-shot dcal" to qain the degree for other ﬁrofés-
sional purposes. Therefore, the doctoral degree should be ..

awarded for effective professional pr%cticc at the doctoral

Yl .

" level in whatever the person's profession--teaching, counseling,
' ’

administration, curriculum, research, or whatever. That is,
let the Ph.b. rcpreéen{ an attained level of professional prac-

B

tice and not'a research degree, peér se,
. . ~
¢ 3
- Also, we think that giving rescarch an ascendant position
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/

as in figure 4.3, promotes the belief that the best education is

2,
- ‘.

. almost wholly a matter of havfng to ‘know before you can act,

< A .

whereas our career developmént models contain the view that pro-

s

4, X R .
fessionals not only have to Know before they can act, but they

also have to act hefore they can really know,

. .
In conclusion, our career development models call for

put.ing research on afsimple par with other professional skills,

.
—

-as in figure 4.2, and .letting the Ph.D. répgeseﬁt, not a research
~

. * . [ -\‘n »
dcggee,.but an attained level of professional- activity in the
. v o - . L
person's chosen profession.,

Concerning "Infusion"

. We have taken a, particular stance with regard to "infusion"

. Al .
strategies. Those new to career education soon find that many

. ' i * , & . ) . -,
carcer education practl-:oners strongly advocate "infusion,"
8 . .

i, ©., the injecting of som@ ‘carect education into all areas of

v

the curriculum, As an ideal, this conceives of all proféssors/

i -

trachers win ¢ll disciplines includiny some career-related con-

-’

- i 3 L] d - 3
tent and practice in their own work.

. . L4
Career education, in thnis strategy, is not to be con-
. . 4

sidered a subject to be taught, but g,“pbint of view".which can
be dinfused into all areas of -the curricuium. We havexnomarguf

ment with using' infusion as a strategy. We do however consider

it practical to couple core, mourses with infusion., We‘offer ‘the
' v - . <
following reasens for this position. . .-

-~ . ~

-‘ . ‘. /
y T gy /

- =Y ‘ &
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. 3
1. Career education may not be a subject, but career

development certainly is, as are economics, manpower, socl.ology,

and other disciplines with insights important to career develop-

ment. There are definite bodies of knowledge to be dealt with,

‘ . !
v !

‘suggesting the appropriateness of courses.,

.

.2, Infusion is an inductive process. Its progress toward

' . . ‘ s e . b
a curriculum 1s a matter of accumulating uncoordinated elements

for quite a.long time. A history professor may adopt a unit here,

a math professor there. Then, an English un1t on broadcastlng,

-and so on. This pattern is contrary to the usual expectatlons

t

put upon admlnlstrators of"programs, whoraremexpected.tOxwork .

more deductively, i.e., to develop &« plan and implement it, Also,'

it is a major. administrative task to indentify career develop-

hd ~

mizt actiVities room by room or professor by professor, to spe-
ci¥y their outcomes, and to coordinate them into somethirg to

. 4
be called a program, taking into account‘cour§e segtiog’differ~
“ . . K . b - )

ences, turnover in personnel, competing priorities, and many

/

other factors.

’_ 3. The career development of educators, we have clalmed,

is a matter of the development of the power to a:xt: effectlvely in

'profesglonal.actiyity. We think that the consistent develOpment

of practice may often suggest the deéirability of courses,
e ' .
4, Under a pure infusion system, the student has less.

v - .
not more, ‘control -of his' or her own learning. Infusion l1l2ads to

+

diffusion, which can lead to confusion. Thé“stu@gnt, in order. to

’

94 .
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educate him or herself in career development theory and practice,

would have to know where all the diffuse (infused) elements of

N

such a curriculum were, and apply wizardry to his or her sche-

-

dule to register for them all in proper scope and sequence, ‘The

. \
student has more power over his or-her own learning in an iden-

tifiable course situation than in a diffusion situatién.
w?;do-nmt reject infusion. We simply advocate coupling
,.l it with c?re courses. Let the core courses provide a "screen"
through wbich all preservice personnel may pasé to be assured of
' certain basic and common learnings, and then let's ;lso have all
the infu§ion we can possibly manadge besides. Similar comments‘

could be made concefning,strategy in the public schools. There-

' \

force, we}wish our graduates to experience the "core plus infusion®

strategy,y and to carry it to the districts, rather than the "pure

Ly

infusion'! strategy.

Y Extension Cdurses . A\

%

i 4 }
. ; o : T ' i
ﬂhe argu.;ent 1n favor of having a core of courses on

campus iélstrengtﬁened in vieY of the expap§ing role of univer-
slty extension offeringé in the modern cra, The growth of adult
education, the development of -career ed@cationlreééhrce éenférs, '
“hee increasiné numper of.working"professiohais sééking/available

.
.

classes in career education, and the simple demand of /university
. ’ : 13
. ! 3 . . 1] . .
publics flor more convenience in offerings in general, all cagmbine
: , S A
to make'ﬂq highly advisable to-develop all core courses with an

'
‘

[ [N " -
: - 95




eye toward using these courses, or portions thereof, on extension.
. . ‘“ . 5

‘. LA
AT

Z Infusion Courses -

i
N -

N . 7 !
One of the suigestiOns we have here is to develop the

core courses with an e&e toqard taking units, modulesf or what-
e er out to other courses on éﬁd off campus. The opefating com-
ﬁltFees on varlous campuses Wlll readily identify appropriate
phicés for 1nfu51on into other courses beyond the core.

. Infusion may be accqmplishéa on the gampu$ by taking "
modules to other courses,lor by arfanging.iqﬁividualized 1earniﬂg
activities in a learning égnter for ugé by F£ud;nts enrolled in
courses outside of the core, The operatind’committee may also
prepérg materials and-activities to be used by.@rofésébfs wishing
to conductl"Directed Individual Scudy" ih career education.,

The plannlng and 1mplementatlon of such 1nfu51on efforts,

7p1a1nly, is -an. gdmlnlstratlve responsibility of sizeable pro-

- o

portion., It-makes the desirability of an operating center and
assigned help all the more apparent.r

Infusion’also suggests that the'commitpee mﬁst commit -
-itsélf heavily £o ‘the develobment of many madi'es and learning
backacef beyond thosé developed ih the cdfe courses, And, tﬁg
'commlLtve nust be prepared to work with profegser, who de51rp to
bccomc.lnvolved w1th career education on an infusion ba>1s.

Becauso of the greater administrative commitment requlred

in infusion, we recommerd the following sequence in the develop-'

R )
- . f}
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v

mert of the overall preservice program in career education. First,

‘the core courses, then the extension offerings. Then, building

on what you-have, extending out .into the university via infusion,
and via cooperation with other existing courses already having
career education content and practice in them. That is, part of

the infusion strategy is to assess what career education is al-

ready going on on campus. In our estimation, there is plenty-

on'ovury campus, though th name "carecr education"gfay not

always be used in rcference to it. It is one of the functions of

the operating committee, using the 1nfuslon strategy, to rocate

—

all these career education elements and to coordinate‘Ehem, as well

as to develop elements to send out to classes.

¢ Chapter Summary -

»
‘. IS 4

In chapter 4 we introduced & preservice career education
program management medel, figure 4.1. |

WO recommended the formatlon of an 1nterdep1rtmenta1
oprrating . tommlttee to conduct an 1nterdlsc1p11nary program in
preservice career education. We recommended that this 1nterde-
partmontai conmittce locate an operating-learning center for the |
conduct of its career ~ducation program.

| Wo suggested that six courses be developed to form-the

instructional core for a preservice career cducation prc¢i’iwae  We

offered suggestions concerning the content of these courses. We

discussed five topics related to the core courses; i. e., Ompha51s

97

v
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on professional activity, emphasis on interprofessional activity,

deveioping career cducation leadegship, a perspective on researxch,
g .
e 3 / .

and a discussion concerning "infusion." :

A4

We commented briefly on extension orfferings and con- *

cluded with remarks concerning ‘on-campus infusion eflorts.

ERIC

Aruitoxt provided by Eic:



CHAPTER 5

4

i RESOURCES FOR AN INSTRUCTIONAL SYSTEM

Introduction

In chapter two we discussed career education as the

© L]

offort of one sector of our sogiety to bring about self-system
; . " :

integration, to the satisfaction of both self and system. ;n;

.

‘ . . .
chapter three we presentéd a career development process model

fr5m which we also derived a c&reef devclopmentVprogfam.modql
afid ;n intorborsonal career'facilitétion model. in\ghapter.
< . . - -

four .we offerdd suggestions for the managehent of umiversity
level caroﬁr-education programs.

- . This chapter gontains an organized selection of

~ - .

appropriate preservice career education goals and objectives

and some references to guides to assessed career education ~

matoriale.

99




-~ Goals and Objectives

« This section contains.instructional goals and objectives
I -

than can be used by an interdepartmental operating committee or
by individual university professors for planning courses and

modules in preservice career education. The goals are arranged

in nine categories: i £

1; Process
N

b

2. Theory and Knowledge

3.. Assessment
‘ 4, Awafeness
. " 5, Decision Making - Lo~ -
6. Pla~ement o ) . .
7. Resourees : ‘ ' :
8. Organization . : o .

9, Evaluation
L3 d ]
Each goal is accompanied by a set of pertinent objectives.,

Fhv ObJeCthGS were arranged accordlng to. three suggested levels

of instructional progr0551on to -aid those.who may W1sh to pro-

gram in levels. The section concludes with some references to

.
3

other sources containing career education instructional goals and
objectives, .WQ'neve consulted these other works and the work of

our colleagues at Northern Illinois University in developing this

section of godls and objectives. - v

10V



T
Goal:
Objectives:
(I 1.
(1) - 2.
(1) 3.

(11) © . 4,

a

92

Process

-

An understanding of the interpersonal career facili-

tation model.which is presented in chapter three cf

A Handboek for the Preparation of Educational Personnel

oy "
o

F)

in Career Education..

N

»

Read and study the interpersonal caregr‘fﬁci}itation

.
———

model described in chapter three of this manual. .

Descrile at least three ways in which you can make

.use ¢ ine interpersonal career facilitation model.
® .

Explain the interpersonal career facilitation mode:

4,
b}

- IS
s

to a memb%f of your class. -

- ~

Explain the interpersonal career facilitation model
to soverhl teachers, counselors and/or administrators

in your school district and write a brief summary of

their comments and reactions. .

M

L
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Process |

- -
' -

Goal: An understanding. of the goal setting phase of the

interpersonal career facilitation process which is

presedted in chapter three of A Handbook for the

. . ~J
) Prgparatian of”Educational Personnel ih Career
g Education.. | ' :
Objectives:
(1) i 1. Define "goal" and ééécr;be some reasoné for'&he use
g of gdals in the interpersonal career facilitation ‘
process, :
(1) . 2. Outiine the p:ocess.one goes through in setting a
| goal. R
(1) 3. Write a pqpér discussing the factors influenciné per-
| | sonal selection éf‘goals.
(1) 4, Describe some of theocﬁ;racteristics of a well-written.
‘goal. : % | .
. - I
(ry 5. Write a Series of sample personal career development’
‘ goals. )
(1) 6., Descriibe ways in which you can assist others in i
. setting éarger gouls, '

r
A
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. Process
_ Process . , ..
£

Goal: An understanding of the assesgment .phase of, the inter-
personal career facilitation p;oéeés which is pre-
sented 'in chapter three of A Handbook for the Prepa-

ration of Educational Personnel in Career Education.
e
- »

. -
Objectives: - . .

(1) 1. Tell orally what is meant by the;assessment phasc of

*+ the interpersonal career facilitation procéss.

(1) ) 2. Part1c1pate in a group dlscu551on focusing on the
kind of information that would be valuable 1n thls.

type of assessment.

(1) 3., List ways in which this kind of asseéssment information

can be attained.

(1) 4, Explaln én writing why the faC111tator s and student's
o cyclcs have been partlcularly joined at the assess-
- 9
v S ment phase "0f the interpersonal career facilitation

process. -

: S 104
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Process

- . -

Coal: An understanqinq gf the plénning phase'Q; the inter- .:@ |

* ~ 7z ..
< fersonai career facilitation process. ] .
‘ Ob&ectiveé: ’
(1) i.‘ Tell oratly what is meant by the planning phase of

. the interpersonal career facilitation process.
(1) 2. Describe the process you personally go through in

~ planning for action. .

-

(1) 3, List some of the charncteristics ut a well=desizned
plan.
(1) 4. Design a plan(fér actior related to one (or more) of
hY

your pc:sohal'career éaals. Carry out the plan and

. 0 v

write a paper discussing the strengths and weaknesses
of thevpl&n you designed. ks

- ,/

<

o
8

) 104 ~
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S " ‘Process. = . .-
[ o . —l’ f_ ' : ’ - ..,‘ -
: Goal: Skilis for facilitating the gareer development of '
others according to the interpersonal career facili-

‘tation model which is presernited in chapter three of

R -

A Handbook for the Preparation of Educational Personnel

in Career Education. '

- Objettives: ' , . :

]

. Y, . .. . -
(1) 1. Participate’in,a aroup discussion concerning the ways-

- - . - L .20 ' .

in whigh ¢ ,tudent and a facilitator can be involved
. . X .

with each other during the interpersonal career

~a

facilitation process. '

RN . : ‘ ,
(1) "2, Tell your small group the purposes of-theg direct

¢ 4 3

° .
assistanc%:mketings that take place, between the -
facilitator (teacher, Ttounselor or admin-

» .
student an

istrator) during the interpersonal career facilitation

process. .S o e — .
. r'd . o . -

(1) '3, List some of the activities that might take place
. . B . )
during a direct assistance meeting between a student
. : o ’ .

L . A
and facilitator. ' . !

,(II) “ 4. Choose a partner in class. and assume the, roles cf
facilitator and stﬁdept. Asgist eachlothér ip one o
aspect” of career -development through the intégpergonai
career facilitation process described in the model.
At ‘the end of ﬁhe process evaluate each other with

v N ~

. . - - - 5\
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(IITI) . 5« Flnd a person who will volunt=er some t1me'each

week for a semester and a;s1§t the 1nd1v1dual 1n

.
.
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Goals Skills in/record keepfng to 'be used in facilitating

“

\‘ : a%hé career development of others.
- . L 2
LIl - - ‘ . .
Onjectives: -
seE ” . -
(1) 1. List some types of information that would be bene- ¢

fic%al to maintain in a conﬁthc1s record when
- facilitating the career devetiopment of otheré.
(1) - 2. Review i&yeral different methods of recogd‘keeéing;'

(r1) 3. .Design ydur own method of record keepinag. Describe
0 T - ’

) i;S'advantages and disadvantages.
. e - " '

~(I1IT) "4, Uéiﬁg th¢ method ‘of record keeping that you designed,f

- . . _) .
maintain a, continuous racord of another persori's
1.4 N .

career. develcpment for a-period of at least two

‘months., ) .

24
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Goal:

Objectives:

(1)
(1)
(1)
(1)

(11)

- (11)

(I1)

(I1)

(I11) -

'1-

2.

3.

S

6.

7.

8.

99

" Theory and Knowledge

Ah understanding of career develcpment, | g

A~ - . : c . . .
Read and discuss in small groups some majcr career -

development tneories-(Ginzberdz Holland, Roe, Super,

v
‘s

Tiedeman and O'Hara). -

Identlfy,,outllne and compare the 1mportant elemente
of the caree: development theories studied. Write

a short sumhary for each~theory in vour own words;

List eiements that you believe are importaht in

career developmert. . o .

Brie:ly'describeayouriown theory of'career development;
Briefly report on what the theoriste_etudiedi(orv .
others) hawve done to verify their_proposed career
development theolles. -

;Compare and contrast in wrltlnq at least five major

-

career development theorles. Conclude by 1nd1cat1ng
what theory(lcs) you belleve to be most valld and

dlSCUbs the reasons for your cholce.
» K

erte a detalled history of youxown career developmentﬁ

erte a thorough exposition of Jour own theory of

! .

career development.

Read and summarize some of the major longitudlnal' e
\ v . -
studies. in the ¥ield of carcer development_(Superfs 2

Career Pattern Study, Gribbons and Lokne's Study of . .
] - N

.

1038 ) . ~



(I11)

10.

100

Readiness for Vocational Planning, Crites' Voca-

tional Development Proiject, Project TALENT, éaoléy'ﬁ
research;’etc.)u
Trace the career development of a small group of

students and write a paper which discusses specific

'ways in which their development was, and could have

been, faCilitated. \.‘ !

R
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-

Theory and Knowledge

L~ -

Goal: An undexstanding of the vocabulary of career education

¢

Objectives: R
: A\

(1) 1. Construct a list of terms frequently used in the
literature peftaining to career education.

(1) ‘ 2. Review definitions that have been probosed for impor- \
tant terms in career education literature. From |
this review, select those definitions which seem
most apprqpriate to you and keep a record of them.

(1) 3. wfite your own definitions for career educétion terns,

(1) 4, wfité a paper discussing the relationship between

career development, and career education in which you

maxe use of the basic gErms used in career educatiorf.

<

- 110 . -
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Theory and Knowledge

-~

Goal: An undérétanding of how career develophgnt and child

development are related and how the concepts of both

are applied in career education.

A

Objectives:

(1) 1. Review several child dévelopment theories and iden-

o tify the major concepts.

(1) ~;. Review several career deﬁelopment theories and iden-
tify the major concepts. |

(1) 3. List ways in which basic concepts of child develop-
ment are correlated to tﬁose’of career development.

(11) 4. Write career education~objéétives based on concepﬁs

.~ of child and career development.

“(I1) . 5. Plan an activity or a unit of instruction that iﬁcludes
materials and objectives based on concepts of~child.
and career development. »

(111) 6. Construct anétailed timeline which reflécts_thé

interrelatedness of child and career development.
: , -
Using the timeline as a reference base, write a

paper proposing what the basic aims of career education
should be at every level and include suggestions

-

as to how these aims could be carried out..

v
111

&
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Theory and Knowledge

Goal: An undersgaﬁding of current issues in the field of
career education.
Objectives: .
(1) ‘E. Identify at least five issues in the field of
career educatiori and describe their current statﬁs.
Y1) 2. Participate in a debatelor panel discussion related
to one of the current issues in career educztion.
(11) | 3. Interview.at least three pébpleﬁwho are involved in
k career education and ascertain their stance »n one
of the curfent isSueé.
(11) "'.4. %rite a paper in which you summarize current infor-
ration and authoritative opinion on one issue.

‘Choose a position and support your belief.

L 4

112




Goal:

Objectives:

(1) 1.
(1) 2o
(1) 3.
(11) - 4.
(I1) S.
(11} 6.
(11) T
(I11) 8.

104

Theory and Knowledge

An understanding cf career education programs.
Read and discuss in groups various descriptions of

career education programs that have appeared in

" books or articles in recent years.

Compile a list of faééérs that describke what a
career education prsogram is. )

Write four own definition of a career éducétion
programe.

Identify typical goals for a comﬁréhensive career
education program. :

Write a paper discussiné the difference between a
caréer education program and a vocationail education
programe

Study the design of at least two career education

programs. write a brief summary of each.

Outline an ideal career education program for a
school district of your choice.

) ~
Develop a detailed proposal of a one and five year

1an for a career education program at any level.
p , \ 3



Theory and Knowledge

1 .
Goal: An understanding qf‘the'career education movement in

the United States.
Objectives: -
(1) 1. Compile a list of statistics (ecbnom;c, >ducation,

« work force, etc.) that reflect a need for career

education.
(D) 2. Make an outline depicting the various philosophical,
N o sociai and economic factors leading up to ‘the recent

career education mcovement.

~ -

(1) 3. List ways in which faderal, state and local gévern-
ments have influenced the career education movement.
. ' I 4..‘Write a collection of brief sketches about the key
ficures in the career education movement.

(11) 5. Research and write a paper that traces the develop-
ment of the career education movement.

4 -

(I1I1) 6., Write a paper‘which predicts in detail the short and

long range future development of the career education
movemenpt s Support the predictions being made, as

. muck as 1t is possiblie to do so.
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Theory and Knowledge

Goal: An understanding of the implications of career edu-
cgtion for special groupg.
Objectives: S ) . .
(%) 1. Describe stereot?pes associated with race, age, sex
- ‘ N
and religion as they relate to career development..K*‘
(1) ‘2. Read and summarize several sources discussing the
implications of career education for different
special groups such as gified, talented, handicapped
or disadvantaged étudents.

{(11) 3. Participaté'in a panel discussion regarding the career

»

education of a special groupe..’

-~

(1I1) 4. Write a career education lesson plan for working with
a special groupe. Dasign activities and choose
materials for it.

(111) 5. Create a career education program specifically

~designed for students of a special grceupe.
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Theory and Knowledge -

S ‘ .
Goal: A knowledge of prominent criticisms of career education.

Objectivess P

v

€

(1) 1. Read and discuss in class at least three artiqles
containing criticigms gf career education.
(11) 2. State at least three criticisms of career education.
. Write a rebuttal to'eachh} Support your position by
" including references.
(11) 3. Participate in an in-class debate concerning one

criticism of career education.

[k}
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~
, Theory and Knowledge

‘Goal: Knowledge of occupationai clustering schemas.

Objectives: - - ]

M
B

(I)' 1. Orally dgscribe the various occupations’ you have had

and list the skillg regquired for each ane.

(ry 2, g;iefly-describe each. of the fifteen United States
_Office of Education occupationél clusters.

(1) - 3. Briefly describe the Illinois Office of Education
occupational clusters. )

(1) 4. Briefly describe the clustering wf occupations

used in the Dictionary of Occupational Titles (DOT).

(1) 5. Brieflyv describe the occgpatidhal clustering schema
déveloped by Anne Roe. ”

(1D) -6. Select at least two 6ccupations from-each of three
clusters and describe entry requirements, work acti-
vities, expected saiary, benefits and the employment

outlook for each. Cite the sources used to obtain

this information.

. 1)
(11) 7. Choose a cluster and design a sample lesson unit to

- familiarize students of a particular age level with

occupations from that c-uster. --

(1 I) ’ 8. Discuss the relationshi between occupations and
i od
pcrsonal lifest Vles‘.

117




109

(111) "9, Conduct occupational role-playing activities or

other simulation activities with students.




Goal:

Objectives:

(1)

(11}

(I1)

(11I1)

1.

110.

Assessment

3
. -

To select, administer, score and interpret instru--

ments used for needs assessment in career education
precgram planning. ¢

<

Compile -a list of sourcesg of information on needs

)

assessment, instruments that could be used in career

s

education program planning.
Investigate several career education needsfassess-

ment\ipétrumen@g anﬁgbriefiy report on the use of each
X . -
che. . ’

Select one career education needs assessment instru-
ment and write an in-depth report on it.

Administer, séore_and interprzt one needs assessment
iﬂstr;mént with a group of students, and prepare-a
written report describing how the results could
effect career education program‘élanning for these

F3

students.

119
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- Assessment

'Goals, Skills to collect and analyze needs assessment data

. to be used in career educat;bn program planning. *
Objectives: .

- . -

(I)  1.. List the types of data that would be useful for,

-

assessing needs for career education.

LY

(1) 2, Give two examples of needs assessment studies that
have been dbne in thé field of caréer education.
(1) 32, Identify methods of collecting and. ahalyzing data
. for assessing needs in relation to career educatiom.
(1I1) 4., Propose a plan for needs asseésment in a setting
of your choice.

(II1) 5. Implement a needs assessment study in a setting of

vour choice and report on the results.

129




Goal:

Objectives:

(1) 1.
(i e
(11) 3.

(I1)

112

Awareness

Self-awareneés as it pertains to career deéélopment,
- . 7

Keep a journal of personal thoughts and feelings

aboﬁt:yourself for a short period of tiﬁe and'théh

indi¢ate how these are related to iour career devel-

opﬁent.' ’ |

Paréicipate'in several individual- and gropp.self—

awareness activities in class. Following these,

:orally discuss the wvalue of these types.of activities

+
for career development.

Discuss the reilationship between self-awareness and

.
R c

career awareness. .

Design an instructional unit, for use at a particu-

lar level, aimed at increaéing the studentt's under-

standing of self (in terms of interests, abilities,

attitudes, values, needs, etc.) in relation. to

personal career developrent.
_ ) -

Yy
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Awareness

-
’

>
s

Goal: Educational awareness as it pertains to &areer devel-
‘opment~

Objectivés: ) c

a

-
(1) ° 1. Describe'in griting at least-five ways in which -for-

mal'equcation has prepared you for activities out-
side of the school setting.
<

(1) . 2. Compile a list of possible school-qupsoréd activities

designed to take place-out of the classroom which
v » U i . - - J
would promote the career. development of students.

(I1) 3. Intgrview leaders of local businesses and community
: , o ”
organizations concerning how ‘the school could work

witﬁ'these:groups to préméte khe carégg development
~of students. Orally report\the ihteryiews\to'the ciéss.
(11). 4., Choose one of the United'Stétgs Office of Eciucation'j
occupational clusters, Make a detailed outline of
wéys in which all levels of scﬁ;ol goulé institute

career planning activities for that cluster nf
~
occupations.: :

hn.
DA

. - ¢ . ) . » b o B
{(1I1) °* 5. Writk'a paper discussing the connectiens between
educational awareness and career development.

- -
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tAwareness

Goal:  Social awareness as it pertains to career development.,

" Objectives: )
| (1) 1. List at least five ways in which family members or
: friends have ‘influenced ydur career development.
'f(I) 2. VParticipate in groué}aqtivities aimed at developfn§ 
. éqcial awareness. Following these, orally discﬁss
the value of these types Qf‘activitieS“for career
dé?elogmentt * '- |
"}(II)' 3. .Discuss how the ﬁajor career developﬁeﬁﬁ theorisgs
) * you studied tréated\the social‘*aspects of ‘career
) deveiopment..'
= (II) 4, 'Iden£ify the relationship between social awareness
?andfca}eer_development. . |
'}(III) Se Write a paper on the sociological relatiohsh%p of

v +

the self and the social system.in career development.

leiscdss roleé, positiohs,vnofms, ideals, sanctions,
power, status, communication, and/or other socio-

> >

L3

logical factors.
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Awareness -

¢

Goal: Career awareness as it pertains 'to career development,

Objectiveé:

. (1) . 1. Formulate your own definition of career awareness.
(1) 2. Read and discuss.various definitions of cateer aware-
‘ness.,
(I?) Y 3. Compile a list of some of the ma jor elements of

”

_ career awareness,

«
-

LIT 4, List some of the factors contributing to the devel-

opment of career awareness.
L)

(11) * 5, Describe the roles of teacher, counselor and adminis-
o
trator as facilitators in the development of career
awareness in students.

(1I1) " 6., Describe the relationship of career awareness and

career development.,

- | 124




Goali:

Objectives:

(1)
(1)
(1)
"‘(II)
(I1)
‘("II)

(11)

(I11)

1.

2.

116

Awareness
Economic awareness as it pertajns to career develop-
< - . . -

ment, s ) . , .

Define economics, labor, the market system and other
B
commonly used economic terms.
» ’ .

List at least five’ways in which economic factors
have affected your career developpenél
Compilela list of sources containing economic infor-
mation that would be useful in career education.

‘ .
Identify at least five economic factors in career
decision making. *
Describe the bresent, and probable future, labor
market for the different occupational clusters,
Design and implement an activity aimed at developing
studénts' economic awareness.
Participate in a panel discussion concerning man-
power -needs and employment trends at the local,
state and national levels,
Develop lesson plans which focus on the roles which

the market system, economic instability, economic

growth and changé play in determining career choice.



Goal:

Objectives:

(1) 1,
(1) 2.
(11) 3.
(I1I1) 4,

117

3 e Decision-Making
. P
An understanding of how past experiences influenc

’

career’ decision-making.

4

Discuss in class some types of life experiences that
significantly affectCareerdecision-making.

Construct a timeline from kirth until now and locate
on it five significant experiences in your life. De-
scribe how these exneriences affected your career
decisions.

Design an activity for:an age'group‘of your choice
that demonstrates how past experiences inflqence
career dccision-making.

Write a career autobiography that consists of a
collection of personal life events, i. e., leisure
and work experiences, important people in your 1ife,
personal rewards and frustrations in your 1life, etc.,
that are both good and bad. Describe these events

in terms of your feelings about them and what you

‘have learned from them. Hypothesize about how

these events have, and might, influence your career

decision-making.

120

&



Goal

Objectives:

(1)

(IT)

(11).

1.

118

Decision-Makindg

i

An operational knowledge.of differentiation, inte-

gration and hierarchical restructuring.

Define differeﬁtiation, integration and hierarchi-
cal restructuring.

Participate in a group discussion fgcusing on what
part differentiation, integration and hierarchical
resturcturing play in career deéision-making.
Describe several personal examples of how-you have

used differentiation, integration and hierarchical

.restructuring,

1497



Goal:

Objectives:

~ (1) 1.
(1) 2,
(11) 3.
(11) a.
(11) 5.

119

Decision-Making

_An understanding of choice.

List faétors that affect choice.

Diécuss in class the importahce of choice in personal
career development. ,
Describe the develbpmental nature of choice capability.

Write a paper explaiuing how choice is treated in

each of ihe major career development theories studied.

Describe how choice is treated in your own career

development theory.

128
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Decision-Making

Goal: An understanding of the decision-making process.
Objectives:

(1) 1. Read and discuss several decision-making models
(Tiedemah, Miller-Tiedeman, Gelatt, and others).

(1) 2. Analyze a receﬁt personal decisibh. Comparé thé
steps you went through ‘in making the decision to the
processes described in tﬁe decision-making models
you studied. | ’

(II) 3, Outline the process that best describes your most
frequently used personal decision-making strategys— 77
Create a model of it. Suggest ways in which this ]

strategy might be improved.

(11} 4, Select four people of Various ages and review with

O

them two decisions they have made recently. Des-

cribe tﬁé decision-making strategies that each used.

.Compare and contrast these different strategies and

suggest wayé in which they could be improved.

(I1) 5., Participate in a small group activity in which you
experience the making of a group decision.

(11) 6. Write a paper discussing the similarities and dif-
ferences between individual and group decision-making.

(I111) 7. Develop a personal theory of decision-making, drawing

[ freely on the theories you have read if you wish.

Design a model to accompany your theofy.

C 129
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Decision-Making

Goal: Knowledge of some ways to facilitate the development
of decision-making skills in others.
Okjectives:

(1) 1. Describe phe roles of teacher, counselor, ana adminj
istrator és facilitators for the studeht's develop-
ment of decision-making skills.

(1) 2. Compile a list of games, audio-visual materials,
activities and techniques that can be used to teach
decision-making skills. Demonstrate the use of  at
least one of them in class.

(11) 3. ‘Plan and implement small group activities in_which
students experience makihg group de;isibns reéarding
some career-related problem situations.

(11) 4, Design a series of lessons and activities for-élﬁaf;
ticular age group to familiarize students with the
st?ps involved in a decision-making process.

(I11) 5, Plan and implement three individualized activities
in which students experience and focuslon mnoveqent

through the steps involved in a decision-making process

130




Goal:

Objectives:

(1)

(1I1)

(11)

(1711)

1.

2.

3.

5.

122

Decisior:=Making

"Knowledge of the use of computer'systems to facili-

tate the development of decision-making skills in

persons.

Read and discuss how computer systems are being used
to teach people decision-making, skills. Prepare a

detailed explanation of ‘%ow the skills are taught by

at least two different computer methods.

Experience, or if not possible, simulate use of a

' computer éystem designed tc teach decision-making

skillse.
Participate in a panel discussion focusing on the

advantages and disadvantages of using computer sys-

tems to teach decision-making skills.

Write a newspaper feature article in which you pre-

_dict the future use arnd importance of computer sys-

8ny . - . . . .
tems in the ceaching of decision-making skills.
Design a research project to study the effects of
using computer systems in the teaching of decision-

making skills.

131



Goal:
Objectives:
ﬂI) 1.
(I1) 2.
(11) 3.
(1I11) 4,
(111) 5.

123

Decision-Making

Knowledge of how guidance programs can facilitate

the development of decision-making skills in persons.

Describe the role of guidance programs in the devel-
opment of decision-making skills.
Participate in a group guidance activity aimed at .

developing decisién-making skills. Report on your

" experience.

Visit a school that has guidanée programs aimed at
developing decision-making skills. Interview some
of éhe jeaders and observe the program in progreés.
Write a program proposal describing how individuél
and group guidance can be used to help people develop
decizion-making skills. |
Design and implemént a sh;rt term group guidance

program focusing on the development of decision-

making skills.
-

) 132 | ‘
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Plécement

Goal: An understanding of placement services.

’

Objectives::
(1) 1. Describe various types of placement serviceé.
(1) 2. Describe the rolés of teachers, counselors, and ad-
ministrators in placement work. |
(If) 3. Interview several staff ﬁembers at a placement center.
Constfuct én 6ﬁt1ine of their services and how they '
provide them.
(1® 4, Survey a group of employed adults to find out what
: type of placement services they have used and found
to be of value to them in the past, both in and out
b of the school setting. | -
(I11) 5. Design én ope;ational model for plaéemént services

in a setting of your choice.

.

[XY
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Placement °‘

£y

Goal;. A knowledge of financial aids available for -students.,
Objectives: .
| (1) 1., List different types of financial aids that are
available for all forms of continuing educétion.
(1) 2. List sources that can be used to obtain information
regarding financial assistance.
(1I) 3. .Fill out several different financial aid applications.’

Write'aﬁafief report discussing-.the forms and the
i OrE Arg - .

.procedures for filling them out

(11) 4, Write to federal, state and local government offices
to obtain irformation regarding financial aséistance.

(11) 5, Visit the high school in your district to view
s ) | . ' ) ' e >
financial aids information aad to discuss with the

counselors the procedures inyolved in obtaining

~
-

financial assistance.
(11) 6. . Intervicw a financial aids diréctor at a local trade
school, junior\college, collegf or continuing edu-

cation sétgiggwof your choicee

131
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Placement

Goal: Knowledge of how to collect and disseminate place-
ment information.

Objectives: . BN

(1) * 1. Tell wﬁat types .of information would be valuable in
M ’7// a glacément service., |
(1) 2. List ways in which plaéeméﬁt information can be col-
lected and disseminated. |

(I1) . 3. Design sample placement newstetters and bulletins

for various school settings.

t
’

(11) 4, . Visit sch@ols which have computerized placement infor-
Yy L ;mation systems. Use the system and write an

evaluation of it ,?’ .
(11) 5 DCCPrlbO ways in whlch tudcnts can be 13volved in
the Foilectlon ‘and dlssemlnatlon of pLacemenﬁ infor-

mation. . - o . i N
T ¥ ' '

(111) - Oa V;blt a" placement center and interview some staff

Lo . ey

members there, Outline thelr procedures ior col-

lecting and disseminating placement information,

N LR - hi .
s % . * '

. b




Goal:

Objecﬁives:

(1) 1,
(1) 2.
(1) 3.
? (11) 4,

127

Placeﬁent

P

Skills in preparing a resume,

Read and discuss several sample regumes;
List the elements of an effe&tive resume,
wfite a personal resune ?nd present it in a group for
evaluation. Rewrite the resume iﬂcorporating some
of- the suggestions made by the group.

Write a letter to a friend expléining why he or she
shbuld have a resume. Include some helpfui sué- B
gestions cn how to write one and how to usc one,

S
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.’o Placement

Goal: Job interview skills.

Oqug&}ves:
. (Ii l. Write the transcript of a hypokhetica} job interview.
«(I) 2. Comp%le a.list of skills.that‘are importast to an
) appliecant. during a job inférview. ‘ ~
(I;)' . 3, Interview or survey local employers to determine
” what qualities'they look for in a job applicant : :
"during an interviéwﬂ |
——..
(11) 4. Search resource materials and compile a list of aids

&% that are helpful in preparing for job interviews.
“(fis .?é; fRoie‘play jok interviews, assﬁming the role of

; employer as well as job applicant, and evaluate
the“resuéts.' (Use the hypothetical transcripts

: aedeyelope’a in objectiveione, above,) , .

(11I1) 6.. Write a detairfed manual designed to prepare stu-
- dents for. job -interviews. -

A
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Placement

Goal: Knowledge of produétive‘équ habits.
i Objectives}

(1) 1. Compile a list of personal work habits that are
important in securing and maintaining a job.

(1) 2.. Identify ways in which students can be assisted in
developing productive work ha its while in school.

{11) 3. Survey local employers té de£ermine what work
habits they consider to be ﬁost important for their

~

. employees. “
(11) 4. Design a series of individual and group activities
aimed at developing work habits in students.

(111) 5. Desicn a research project to study some factor(s)

influencinz the development of productive work habits.
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Placement

Goal: An understanding of factors that contribute to

~.satisfaction.

.

Objectives:

(1)
(1)
(I1)

(11)

(III)

(III)

1. Define in your own terms what is meant by job

satisfaction.

130

job

2. Describe a variety of factors that influence job

r

¢
satisfaction. e

-

3. Read and discuss some of the studies that have been

done regarding job satisfaction.

4. ‘List all the conditions that would contribute to

making a job personally satisfying for you. Con-

struct a hierarchy of these condii . -s.

5. Participate in an in-class auction of working con-

ditions. £ ter t° axction, discuss in groups what

“i

vou have learned about yourself and others in relation

to job satisfaction.

-

some aspect of job satisfaction.

139

6. Desicn and implement a research project to study



131
Resources

Goal: Proficiency in selecting, using and evaluating

8, materials for use in career education programs.

Al

Objectives:
(1) 1. List types of resource material§ that could be of
] ' > .
A ‘value in a career education prbgram.

(1) - 2. 'Coméile a list of sources that can be used to deter-
‘mine what career education resource materials are
availabie. Rate the usefulness of each source.

(11) 3. Propose.procedures that should be followed for the
selection and evaluation of career education resource

- mac:erials.

(}I) 4., Survey school personnel to determine what types of
career education resource m%terials they think are
needed.

{I11) - 35, Devise a svstem for school peréonnel to report

: their evaluations of rescurce materials related to
career education. .
(ILI) &. Select at least three different career education

resource Taterials and use them appropriately in a
school settinz. Evaluate the eifectiveness of the
raterials, Suzgest any improvements that could be

rmade in the materials or in the use of them.

140
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Goal:
Objectives:
(1) 1.
(11) 2.
(I1) 3.
(11) 4,
(I11) S
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Respurces

-

Knoweldge of school-based resources and of ways to
use them in planning and implementing career edu-

cation programs.

Compile a list of the types of individuals (teacher,_

counselor, librarian, etc.) in a school system. De-

scribe the role of each in planning and implementing

career education progarams,.

~

Compile an indexed list of materials available in the

'school district that might be used in a career edu-

cation program.

List all the extracurricular activities and clubs at
a schooi ana tell what_functions they have in

career education. Suggest several activities or
clubs that might be of further wvalue to a careef
education pPrograms.

Survef school personnei to discover what skills or
knowledge they have that could contribute to the
planning and/or implementing of a Career education<
Programe.

Fropose a prlan for a careef education committee com-
posed of & -hool personnel. Include a description of

its purpose, authority, menbers, activities, etc.
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(I1I1) 6. Design a career resource center for a school setting

of your choice,
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Resources

Goal: Knowledyge of community based resources and cf ways
to utilize them in the planning and implementation
of career education programs.

Objectives:

(1) 1. Compare the roles of the school and the community
in career education.

(1) 2. Compile a list of types of individuals in the com-
munity (parents, employers, government officials,
etc.) and describe the role of each in the planning
and implementation of career education programs.

(1) 3. Identify components of a parental involvement program.

(iI) 4. Compile a list <f agencies in ‘the community and de-
scribe the roiz of each agency in the planning and .
Aimplementation of career education programs.

(11) 5. Interview membersﬂof several different volunteer
organizatiors in a community and report on ways in
wnich thev can function as a career education resource.

(I1) 6. Survey a community and construct a list of possible
sites for local career education field trips.

{1II) ;. List the various local or national youth organi-
sations that relate to career education. Describe

L 3
the career education activities of these organizations.

n

{II1) . Graphically develop an adequate system of advisory

councils for a district career education preogram and

O

ERIC

Aruitoxt provided by Eic:



(II1)

10.
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describe the activities each council might.beCOme
involved with in planning and implementing a-éareer
edﬁcatiom programs

Sele~t a ~ommunity and create a comprehensive com-
munity resource manual to be used as a tool in the
planning and implementation of career education
programs for that cormunity.

Diagram a cbannel of communications through which
school personnel -and community members can contri-

bute infogmation pertinent to a career educaticn

programs -
f .
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Organization

.

Goal: An understandiné of how federal }-~7islation and
state guidelines affect local career edﬁcation
program plamning.

Objectives:

(13 1. beécribe at least five ways in vwhich féderal or
stat? gove:nmen£ can affect careér‘education pro-
gram planning.

(1) 2. Briefly compare the Comprehensive Career Education
Model developed at Ohio State University and the
career education model devéloped by thé State of
Illinois. . - .

(11} 3. Present a brief synopsis of the manner in which
federal legislation in 1963, 1968, 1971,'1975;\3nd
1976 has affected program planning at ﬁhe local level,
(11) ’4. Present a brief synopsis of the Illinois state ’
guidelines regarding career eduéation programse.
(I1II) 5. Describe the activities (including personnel and
irportant méterials)that occur in each phase of

the Iliinois Three-Phase Svstem of Evaluation.

(}II) &. Describe the new dimensions to program planning that

nave resulted from the Three-Phase Svstem and their

implications for local dJdistricts and the Illincis

O0ffice of Education.
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Organization

- -

Goal: Proficiency in‘planning career education programs fbg
a variety of settings. |
Objectives: -
(1) i. List and describe the components of a career edu-
| cation program plan.,
(1) 2. Write a p;per in which you discués‘the meanings of
| | career awarchess, career orientatioh and career
prepafation; Discuss the significance of each -of
the terms as it relates £o career éducation pfogram
planning.

(I1) 3. Jescribe an adequate career awareness program for
elementary grades, 'Include overall pfogram goals,
content, student learning activities, peréonnel
involved, equipment used, and students served.,

(11) 4, Describe an adequate career orientation program for
middle schools. Include all-of the aspects of the

<

program listed in obiective three.

-

(1I1) 5. Describe an adequate secondary level vocational

education prcgram, in-school and community based.

2

Include all of the aspects of the progré; iisted in

objective three.

(1IT) . 5.> Te-~ribe an adequate comprehensive post-secondary

- .- 2o education program, in-school and community —

- :sed. Include all of the aspects of the procram
’ 2

-

/"1
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listed in objective three.

(111) - 7. Design a local district one and five year plan for

career education according to state guidelines.

8



Objectives:
(1)
(1) 2.
(11) 3.
(11) 4.
(11) 5.
(IITL) B.

Goalz;

lo,’
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Organization

. . -
Competency at writing projram dbjgctives to be used

in the planning‘of career education programs.
Describe éach of the th;ee-components of a program
management objective. .w . L
Write five program maQagement objecti;eé that contain
the three necessary components. )
List ten or more sources of input for developing pro-
gram nanageﬁent objectives for career progréos.
Detail prongnres, activities and forms For u51ng
proqram managemen* objectives 1n total program “1an—
ning and in program and staff evaluation.

Recommend p:oceoures, activities and .forms for a

team approdgi to developing program management objec-

tives forfa iocal one and five yvear plan.

Write a one and ‘1ve yvear plan for one component

“of a nearby school district. Consult with thﬁl

district in doing so.

148
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1 Organization - , ¢

;r Goal: An understanding of the roles ol various people in-

volved in the implementation of career education

programs.,
- » . r

Objectives: - |

(1) 1. Describe in detail the roles as you understand them

.

of the following types“of individuals in career
education. | .
" student career education difector
'parent | principal
teacher : ' superintendent
departmeht chairmen board of education
guidance personnel advisory councils
school staff - local employers
(1) 2, identify spec-fic iask$ associated with each of the
N roles described above.
(1I1) . 3. _Describe'mechani§ms for invblviné each of these types
of individuals in planning a‘qgfeer education pro-

gram and specifv the types ©f input they can be

=~
)

expected to provide.
{IXIT) 4, . Interview five persons with roles listed in objec-
tive one. Let them describe their roles in

career educaticn as they understand them.

5e
(4

frund

(i)
w
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. ' Organization

. Goals Skills needed to plan effective inservice training

< programs fcr career education. . .
Objectives: . s | I
(1) 1., Describe activities that could be offered in an

>

. kS L]
H . A ]
. inservice training program ‘for career education.

(1) 2. Compile a list of community and state persons that
canfte drawn. upon as rasource peopie in inservice

programs.

. .

(11) 3. Contact state and national professional organizations
regafding suggestions for inservice career education
programse. |

(II} 4, Design or locate instruments thatréan bé'used to assess:“gf

Rl

. 1) hnowledge of the staff regarding career

-~

, ~ education.
2) 1Interests cof “the stafI regarding career

- edtcation.

[

— .3) The effectiveness of career education

inservice programs.’

-~

{III) 5. :fisit and participate‘in career education inservice
. /,// . proarams in several school districts. 'Writelan
- = ] :
evalu atlve report on these programs. s .

{IIn %, Desizn in detail a career education inservice program )

B P .. . =or tne staff of a specifiic school. -
. ” 1s0 -

) . : B ) : _ . - _

ERIC -~ --

Aruitoxt provided by Eic:



Goal':

r

Objectivesz'

. (In 2.
{11) 3,
(11) 4,
(111) . 5.

‘school,

‘; ’ 142

Cyganization

i s
. . .
Knowledge «f the financial requirements of career

v

education,

Identify at least five components of career education

_and describe the expenditures needed to support them,

List_ways.in which reimbursement can be-sought for

various career education expenditures.
Review a local district budget and identify items

related to career education, %

Interview a financial director and a career education
. . . . /

director in a local school district to gain some /

v . . . /
knowledge of the financial requirements of a career/
education program. : ' /

‘
i

Develop a one year itemized budget for the imple-

. o
mentation of a career education program at a specific

151



143

Organization .

Goal: An undprstandinq of §liinois state guidclines for
program reihburscment.
-~
Objectives:

(1); .1. Describe the typers of elementary, secondary and
adult career Qducation programs that are eligible
for reiabursemen! from the Illinois office of Ecu-
cation; ’

(I1) 2. Dofine cath factor includoa in the Iliinois Office
of Educat ion formula for reimbursing caree? programs.

(I1) 3. Ccspute the amount of reimbursew.nt that would be

— , _provided to a local district for a'particular

careey programe .o ”

(II) 4. Describe at least four types of special contractual
arrangements with the Illinois Office of Education
that provide for rcimburégmcnt to the local «du-

cation agency for career cducation program expen-

{ : ditures,
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Organization -
Goal: functional knowledge of career education research,
Objectives:
(I1) 1. Describe ways in which research can be used 1in

career education.

(I11) 2. Read and discuss in class some of tne ma jor career
deveiopment research studies and the implications
these studies may have for you and your school.

(II1) ' 3, Describe some major research tools and neasures
used in c-réer development reseaivite

(T1I) 4, Use a career development research tool or measure
in a small-Scale caréer'education research study and
write a report on the result§.’

“(1I11) 5., Design a detailed career education research study

and write. a grant proposal for it.

-t | | 113'{
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Evaluation
\

Goal: Skills needed to assess the career development of

individuals and groups. ) j
Objectives: .
(1) 7. Read and aiscuss seQeral career development theories.
(1) 2. Identify elements of personal career development,
(1) 3., Compile a list of instruments, aids and téchniques
that can be used to assess the career development
of individuals.
(11) 4, Select a method of assessment and use 1t to assess
the career development of one student. -

(IIT) 5. Deslgn a program to assess the éareer development of
a group of students at a particular leQel and esti-
mate the césts, time, personnel and space needed

' for its implementation,
(r11) 5. Implement a progra% to assesé the career develop-

ment of a aroup of students at a particular level'

and report the findings.
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Evaluation

Goal: Sxills needed to evaluate the effectiveness of a

career education program,

Objectives:
(1) 1. Identify the components of a career education prégram.
(1) 2. 'Pfopose criteria for what constitutes an effectivé
career education program.
(1) 3. Cqmpile a list of techniques andlinstruments that
can be used to evaluate the effectiveness of. a
careerjeducation program. |
(I1T1) 4, Evaluate the effectiveness of one component of a
particular career education program.
(111) 5. Develop a:one and five year plan for evaluating the

effectiveness of a career education program in a

-

- nearby school or district.
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Goal:
Objectives:
(1) 1.
(1) 2.

(11) 3.

(111) 4,

147
Evaluation

Skills for collecting and analyzing subjective infor-
mation to aid ip evaluating and planning career

education programs.,

List some types of subjective information that would
be useful in evaluating career education programs.
Describe methods for collectiﬁé such information

and give examples of how it can be used for future
pl&nning.

Collect and analyze subjective information regarding
several students-and ass;ss their career devel- |
opment acco;ding to this iaformation.

collect and analyze subjective information for a

sampling of students in a school ari write an

evaluation of the career education program based on

these findings.



Goal:

Objectives:

(1) 1,
(1) 2,
(11) 3.
(I11) 4,

148
" Evaluation

To select, administer, score and interpret instru-

ments used for evaluating career education programs.

Compile a list of sources that would provide infor-
mation on evaluation instruments for carzer education
programs. .
Investigate. at least five instruments and briefly
rebort cn the use of each one.

Select one instrument and write an indepth evaluation
of it.

Administer, score and interpret an instrument (or
battery of instruments) within an ongoihg career

education program and prepare a written report of

your results for the school district involved.

157



Evaluation

-

Goal: Skills in the use of follow-up studies for the pur—.
pose of evaluating and improwving all educatlon programs.
Objcctivess

(1) 1. List the types of data that would be of value in a
follow-up study.

(1) 2., Identify ways in which fallow—up data can be used to
evaluate education programs.

(1Y 3, Idéntify a procedure to use in gathering follow-up
information including any data colibction instru-
ments that are appropriate.

(1) 4, Gather foilow—up data on several students who have
left school. |

(1I1) 5. Plan a follow-up study in a particular setting.

(1I11) 6. Complcte a follow-up study in a partlcular settlng.
- (XT11) 7. Evaluate the results of a follow—up 'study in terms

¢f the implications it has for all aspects of the

existing educational programs 1n‘that setting.

)
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:

“pados_to Instruc:.onal Resources’

T+ is beyond the purview of this particular oroject to

r '
ccnduct a comprehensive survey of materials available in career. ¥
education. However, a very extensive survé& of wnreer education
materials was aonductad concurrently with thiz prcject by the
ERIC Clearinghouse in Career;Education at’ Nox¢oern Illinois

0

University. The report for this companion proje~*, entitled

Key Resources in Career Education: An Annotated Giide, will

be available in September, 1976.°

-

Also, a second high quality survey, the EPIE Career

~

Education S*E*T, came to our attention during thiz past year.

We recommend that these two rcfercnce works be obtained‘
for use on any campus where preservice preparation in career
education is being deVeloped. Taken together, they constitute
the most complete survey of career education materials that we
have knowledge of. The two resources are annotated bolow.

ERIC «learlnghousc in Career Educatlon.‘ Key Resources in Career

Education: An Annotated Guide. DeXalb, Illinois:
Northern I1linois University, 1976, -

This annotated directory is a guide for 1nd1v1dua1
thlnklng and dec151on mdklng in planning career educatioh pro-
¢grams, Tt contalns references for /ocatlonal psychology, career
4ovelopment thecry, career educat*gn definitions, career edu-

" cation models, programs, and curriculum at all levels, and many
related topics,bas well. as rcferenC(_'to assessed,career education

materials.

160
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Many thorough canvasses of career education and career

guidance materials were made, Only the more comprehensive and

[

synthesizihg of the many available compiiétions were selected as

-

ey resources for this directory.

- EPIE Institute. -EPIE Career Education S*E*T., 2 vols. New York:
EPIE Institute, 1975, Vol. 1t How to Select and Evaluate
Instructional Materials. Vol. 2: Analysis of Seven
Hundred Prescreened Materials.

.
-~

Volume one prqvides information on how, to evaluate and

select instriuctional materials designed to meet career education

¢ _
goals in careecr awareness, education awareness, €CONOmi1C awareness,
. - 2 . A

decision making, career preparatdion and training, and other career-
related competencies,

Volume two presents abstraots of bos% commercial and non-
\ :

commercial career education materials for all age levels. Materials
’ .

copyrighted prior to 1971 were not considered for inclusion. : .

. - .
LY s, I

Chapter Summary‘ﬁx

This cﬂéptcr provided curriculum elements which can be -
used as components fér the organization of preseﬁvice career
education courseénéﬁd modules on univérsity campuses., A set of
curriculum goziv and objectives and some®references }o éompre;

hensive guides to assessed career education instructional

[y ‘ . -

materials were provided. .

' ey \



CHAPTER 5

3

FORMATIVE COURSE EVALUATIONS ,
NORTHERN ILLINOIS T.WNIVERSITY

Introduction

Northerr. Illinois University. deveioped fiveland'imple—h
mented sik courses in ereservice career education during the.
1975-75 aeademic-yeér. The courses were: T 4 .

1. Foundations of Career Education

2. Career Development Theory |

3. Seminaf on Research in Careers . f

4, Teaching for Career Developmen£ ih_the-Etementary échool

N 5, - Career Education Techniques

¥

I 6. Organiiation and Administration_of Career Education

All s5ix courses werec open to interdisciplinary enrollment.
There were no p{erequisites.

In this chapter’ a brief description of each course is
followed by an outline of the subject matter, competencies,
ectivities, evaluation, and references used in the course.
Follow1ng the outllne of each course is ; sample lesson plane.

Thls section was developed by conqultlng course materlals.
qubml*tad by the instructors to ‘the authors and by interviews
with the 1nstrueeors 1nvolved._ All but one of the courses was

of fered for the first tﬁme‘ths year.
CU RN
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, Foundations of Career Education

developed by

Dr. Ruth Woolschlager °.
Department of Business Education - ' '

and

.. . Dr. Edward J. McCormack <&
Division of Counselor Education

Northern I1linois University

o

~

_Course OQutline

1,

Descrlptlon. ThlS‘course is intended to familiarize the under-

graduate and graduate student with basic concepts and methods.

in career educatlon, and to develop the necessary foundation

for those “considering further study in career educatlon.

SubJect Matter

CAe Overview of career-development theory and practice

°

T(}) Donald Super -~ - o
(2) Eli Ginzberg
(3)“ David V. Tiedeman
(4) Ann Roe
(5) John Holland
(6) Sidney Marland ' v
b. Percepﬁion of selZ as related to careers (Value Scale of
Occupations) |
Ce The.world of worg
d. The career education process: brinéing new life to*séhoo;

o

courses _ oA
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Career cducation as part of ‘the various\diseiplines

in secondary schools '

Interest inventories and aptitude tests
‘4

Relationship of vocational education to- career education

-~

C00perative education and internship as an integral
‘- *
part of career education o : .

L3

Roles of community college and four year coileges in

P

career plannlng

o

Adult education as an aid to changing careers or

1.
("

developing new, careers . .

Techhiques and materials useful inuaiding and devel-

. oping career awareness, exploration and preparation,

émphasizing'the use of ERIC and the Learning Center

. The relationship of role perception, cadgeer choice,

< (
" and unemployment

Attitudées of the unemployed

PrOJectlng career opportunities j

Methods for career plann;nq and adVl51ng . -

-,

v1ews, etc. ,

The conpept.;i{promotdbllrty wlth SpeClal a“tentlon

to the promoiAbility of women

/.

.

'”Applylng for a position and gettlng it, resumes, inter-

Current research in career ‘education and opportunities

for further research S .

The work of state a'encios and federal funding

~ 154
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t. : Removing age, sex, race and physical handicaps as barriers

c

to career development

3. Compe;encies
a. Explain in writing‘at least three central issues in
career hevelqpment theory.
'b. Discover and éhalyze at ‘least four reasons fo; the impor-
K tance of career eéucation in the United States today.
c. Develop a lesson plan which fuses career education objec-
tives ;ith those of a given subject of discipline.-
d. Conceive, develop and present a career education project
(includihg supporting readings) which will be useful in
a school situ;tion.‘
e. Write a paper exploring self-concepts and role perceptions
Gin.relation to career choice.
4, Activities |
a. View slides, sound-siide programs, videotapes, fila-
strips and films. -
b. Interest inventories aﬁd aptitude tests
c. Fieid visits )

d. Panel, group, and in-class discussions

e. Role playing

f. Reading ‘assigned materials ané other references
.\ N .
o. Writing career education objectives

h. Reporting on career projects

i. Attending a -career education conference:




O
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Evaluation

Because of its foundational nature. a great variety of stu-
Y

!
dents took this course. This variety in enrollment provided

- interesting interprofessional exchange among students and be-

s

tweenlstudents and instructors. However, it also.made it more
difficﬁlt to meet the variety of career education needs of thc
studsnts. Team teaching proved to be very beﬁeficial in this
regard because of the va&tly different pfofeésional backgrounds
and experiences that could be drawn upon.

| A variety of materials and activities and sufficient time
for extensive interchange in class are vital to the success of -
this Eou}se. It is sﬁggested that the required readings be
expanded, that the nupber of on-site visitations be increased,
and that creater usa;be made of individualized exper 1ces to

reet the needs of diversified student enrollment.
|
Lo .
Persons teaching this course should have a thorough know-
ledge of at least the Zollowing:

. 1., career development theor:us,

5. the career education practices of teachw:., ccounselors,

i

and administrators, o -

3. & variety of career education materials and activities,

4. a variety of current career educaticn nrogramxs.
‘ ‘ .

sk
%
<.
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Talented Students. Salt Lake City: Olympus Publishing,
1974,

Jackson, Tom and Maylieas, Davidyne. The Hidden Job Market.
Scranton: Harper and Row Publishers, 1975.

Jacquish, Michacl P. Personal Resume Preparation. New York:
John Wiley and Sons, Inc., 1968.

La Duca, A. and Bérnett, L. “Career Education: Program on a
White Horse." Education Digest 40 (September 1974):
21‘24.

Lake, T. P. Career Education: Exemplary Programs for the
Handicapped. Reston, Virginia: Council for Exceptional
Children, 1974.

Larson, M. E. "Career Education®'s Most Vulnerable Front."
American Vocaticnal Jouvnal 49 (1974): 43-44.

Magisos, J. H., ed. Career Education: Third Yearbook of American
Vocational Association. Washington D. C.: American
Vocational Association, 1973.

sariand, S. P., Jr. "Career Education: Everv Student Headed
for a Goal." Education Digest 38 (Scptember 1972): 2-5.

"Career Education Now.™ Education Diqeét 36 (May
1971)Y: 9-11.

\icClure, L. and Buarr, C., eds. Essavs on Career Education.
' Portland: Northwest Regional Educational I.aboratory,
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Nutter, Caroline. The PResume Workbook. ranstorr, Rhode Island:
Carrcll Press, 1970,
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P. Career Development: Choice
College, Entrance Examination

Tiedeman, D. V. and O'Hara, R.
and Adjustment. New York:
Board, 1963.

E. L. Counseling for Career Devclopment. Boston:

Houghton Mifflin, 1974.

To Y oeritt,

the Real World." U. S. News and

"T:x?uihg More People for Jobs in
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ictiohary of Occupational Titles:
Government Printing

U. S. Department of Labor. D
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w personnel and Guidance

Varga, L. "Occupational Floundering.
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Sample Lesson Unit
Foundations of Career Education

Resumes and Job Interviews

by
Dr. Ruth B. Woolschlager
1. Main Ideas
A. The importance of a wgil written resume in obtaining
a job .
B. Elements of a well written resume
C. The importance of effective job interview skills in
obtiining a job
D. Characteristics of effective job interview behavior
II. Objectives
A. Estabiish criteria for a well written job resume
B, Develop skills at preparing a resumé.that.conforms to

the criteria establlshed in I1*A¢

- -

<. Describe effectiie job interview behav1or
D. Dewvelop skills at recognizing esfective job interview
“ behavior
% E. Develop effective wob interview oenav1or through role
plaving -
III, Pre-assessment ’ .

3. St=udents wili be asked to identifv the elements of

2 woll written resume and of effective job interview,

O . - -

ERIC .

Aruitoxt provided by Eic:
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B. A Preliminary resume is submitted by each student.

Main Activities

'A. Students survey newspaper ads of job iistings from a

Sﬁnday edition of a metropolitan papér and select
sevéral jobs that appear interesting.

B. Students prepare a resume that wéuld be appropriate
for the jobs selected in IV'A.

C. Euntire class discusses elements of a well written

-

recume.

D. Studeats break into small groups.where tﬁey will
remain for the balance of the lesscn.

E. tudents distrili e their resumes to small group
members. Each resume reviewed in turn by the group.

F. Group members discuss characteristics of boﬁh effec-

tive and ineffective job interview behavior-

Is
“
.

Group members role playv cith each »ther both effective
-4 ir.-ffective jokt inée:view behavioi relatsed to the
iubs for which the resumes were prepared.

@, Group members aiscus: the inb int erview behavisr that

ach croup ¢ mber..displayed. .
fs§—asseSsment

A, Stuaen%s Srhait, revised resumesS.

3, Students -rodic.e Script:-.* “He Torm of written dialogue

- .

or on tape <rat display effective interview rhaviors

3
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VI. Materrals and Jupplies ’

A, Sunday editions of metropolitan newspapers.

‘8. Ditctoed copies of sample resumes.

¢, ‘Tape recorder, and tapes Or videotapes (if desired).

VII. Time estimate: approximately five hours of ciass time.
VIIY. iqat.estimate .

L 13 13 a 3
A. Price of a Sundav edition of a metropolitan paper.

B. - Price of a recording tape (if desired).

Resources (if Desired)

'nc';{'Juvenal. WHV and How to Prepare an Effective Job Resume.
wew York: world Trade Academy Press, Inc., 1956.-

©.iles, Pe. <. ¥hat Color is Your Parachute? Berkeley: Ten
- ~ Spsue! Press, 1972.

<

~

Joest n, Tnam oand Mayleas, Davidvne. The Hidden Job Market.
‘snton: Harper and Row Publishers, 1975.

Jagui.h, Xichael P. Personal Resume Preparation. New Yorks: -
john Wiley and Sons, Inc., 1968. .

sitte s, Caroline. The Resume wWorkboox. Cranston,; Rhode Island:
“arroll Press, 1970.

Seetiz, Je Lo Careerss Exploration and Decision. Englewood
Cliffs: Prentice Hall, IncC., 1071,

wrichit, audrev. The Susiness of Getting a Job. Chicago:
o iCaT YaThoTins AsSceiatien; 106 S

-~

’

.t

O i. .

ERIC -

Aruitoxt provided by Eic:
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Career Development Theorv
. ’
developed by

Dr. Michael A. MacDowell
Department of Student Teaching and
Director, Illinois Council on Economic Education
. . \ .
and
Y Dr. Edward J. McCormick
Division of Counselor Education

Northern Illinois University

Course QOutline

1. Description: This course will provide the student with a
thorough background in current career development theories.
Open to graduating seniors and graduate students. ‘

¥ -
2. Subject Matter

c
. da. In depth s?udy of career development theories
{1) Ginzberg et al R
(2) Holland
(3) Roe
(4) Super
{5) Miller-Tiederan
(6) Tiedeman
b. <Career education terms
vc. Mcdels and syvstems thinking
d. 5e¢ision making
€. 3eveIOp§ent of a personal career develqpment theory
£, Self-concepts and systemsiconcepts as they-relate to
career development

. . ' - 174
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g. Economic factors affecting career chdice,‘includingz
{1) economic growth | o |
(2) econoﬁi; instability
- . . (37 market system
(4) manpéwer needs, etc, : ‘ : :

h. Carecer counseling strategies

3. Competencies

©

Vd

-~

a. Define differentiation énd integration. Give at least
two examples in your own experience. s
‘b, .Define career, career education, and career development.
- c. Make a written, personal, explanatory statement about

career development. Show use of differentiation, inte-

-
~

gration and an organizing point of view,

d. Identify in writing the elements of five career devel-
opmenﬁ theorie; (Roe, Super, Holland, Tiedeman and O‘'Haras
Ginzberg et al). Tell the meaning and signiiicance of
each element.

" e. Discuss with class members 1in a small group setting the

€

concept of interrelatedness in systems thinking, parti-

cularlyv as it relates to career develcpment and career

decision making. e T

~ e

. Discuss with class members in a small group setting the

Yy

concepts o models in systems phinking} particularly as
i+ relates to career development and career decision

© makind. : -

TN : .
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Describq ii 'tipg your personal style of decision
making. -

-Identify in \fltiné at least five basic economic com-
ponents of career decision makinge.

Describe verbally the present ana probable future laborvr
market trends for differeﬁt occupational clﬁste;s.

Show use of° career information materials in career

.

decision making.
Develop us-—able classroom materials for ‘manpower and

career education instruction. . -
L X s
Describe in writing the roles which the market svstem;

A .

economic instability, and economic growth and change

play in determining career choice. :

After reviewing a fiim and individually composing a list

-

of factors influencing self-concept, discuss with class

members in a small group setting the factors contri-

puting to the development of a desirable self-concept.
Explain to cClass members at least one career counseling
approach that could be taken in each of two different

career counseling case studies,

O

ERIC

Aruitoxt provided by Eic:

'
et

}

»
—~

Il'se economic-career education lesson plahs in an actual
class or micro-teaching situation.

ivities. -

view slidescaasette presentations, films and filmstrips.

Yaintain a personal ournal,
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C. Small and large group interchange

'S

d. Short oral presentations - .

e. Written exams both in and out of class
f. Assigned readings

" g. Micro teaching. - )

Evaluation
;.‘
" The major strength of this course was the integration of career
development theories, awareness of self as a theoretical resource, .
. ¥

-t T\
ard knowledge of the roles of the self and the system in career

development within a continuously evolving personal theory of

X

l\ ' carecer development. Initially, some difficulties arose because
of divergent expectations of the students and the instructor,
1. e+, students éxpected more Structuring of their career devgl-
opment theory task by tho professor, while the professor expected
rore structuring by the gtudents. From this, it was learned th;t
i it is necessary to convey tne idea from the»veryibegiﬂhing that '-“”'
) i+ . N
»~;th§ student is alreadyv a career development "theorist™ who has

- accurnulated much of the knowledge and erperience that is

essential to-personal theorizing about careers. Also, scme im-

1

provements could be made by.eliciting attempts at a-personal

carver developrent theory in the very Eeginning of the: course

and &£ allowing more in-class time Zor students to share ideas
abour their personal theories with each gthare. The use of the
learnine te::ef'facilities o handle tho areer éﬁd economic infor-

_ 176 |

ERIC '

Aruitoxt provided by Eic:
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. . mation dispensing aspects of this course is encouraged to leave

more classroom time for creative activity.
Team teaching can be particularly helpful for approaching

different aspects of self-system integration in career develop-

ment., Those who teach the course as outlined here should have

-

/

kﬁowledge of: ; -
1. career develcpment theories
2. decision-making strategies ' )-/
3. economic éactofé in career development
- actors affecting ée1f~system integration

5. now models are used to guide effective action

6. svstems thinking
References
Required Readings

Abernzthyv, L. M., Luker, W. A. and White, S, I(t) Work(s).
Denteon, Texas.

Rettig,

s

. Careers: Exploration and Decision. Englewnod
£s: rentice Hall, 1974. '

Tolbkert, Ea L. Counseling for Career Development. Bostonz:.
Houghton Mifflin, 1973%.

-
~
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Othar Pelerences

Hlau, P. He, Tarmes, H. S., Custed, J: Wey \Jesson,_R. anr
wilcox, R. C. T"Occupaticnal Checice: A Conceptual
Framework.” Industrial and Labor Relatiions. 9 (1936
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O
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Aruitoxt provided by Eic:
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) Denver: Love Publishing Co., 1973.
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ment." Vocational Guidarce Quarterly 20 (1972): 169-176.

H gen, De "Careers and Famiiy Atmosﬁhere: A Test of Roe's ~
Theorv.” Journal of Counseling Psychology 7 {(1960):
251-256, A : ’

Je L. A’Critical.Analysis:" Co unsellnq,qucFoloclst.
_/ 1969):  15-16. ~
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smentation Infusion and Activities Packet.
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Coinselor Skills Training Procram. DeRalb, Illinois
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'wd eode Soston: A1ivn and Bacon, 1971,

vailuese New York:  Celiege EIntrance
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Mariand, S. P., Jr.  "Career Education Now." Vocational Guidance
- Quarterly 20 (1972): 188-192, '
Moser, H. P., Dubin, W. and Shelsky, I. M. "A Proposcd Modi~
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Journal of' Counseling Psycholoqy ~ 3 (1956): 27-31.
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Association, 1969.

Osipow, S. H.- "Consistency of Occupational Choices and Roet's
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‘ Quarterly 14 (1966): 285-286.
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and Row, 1973,
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Sample Lessoﬁ Plarn

Career Dovelopﬁeni Theory

A

Basic Economic Concepts Relating
to Career Decision: Making
: : y
) - b}" ‘ \\
Dr. Michael A. MacDowell
: \

i
l. Main Ideas ;
i \
. ! [ 4
A. Main Theme { i
\

. 1., Students cannot make approgriate or rational

/ decisions about careers withodt knowledge of the

cconomic system in which these decisions are to

\ 0y

be madce. ‘
-y . . I . . .
- 2. The object of this theory unit 1s to provide pre-
f )
oo service and inservice personnel with basic under-

\ stardings of the American economic system and 1its
relation to manpowef distribution and career
opportunities. |
B, Supporting:Themes ' 1
1, All work is'important in our ecqnomic system.,
2. The performance of work is rewagded by psychic
o, satisfactions as well as by income.
1i. Objectives _ 1
A. Main olijectives
1. To have studeniz gain an appreci%tion of the role

of werk in our economic system.

2. To have students become familiar‘with the basic

180
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economic factors relating to manpower dictribution,
3, To have students understand the heaning of economic

concepts as they relate to manpowef distribution,
4, To have students utiiize such rescurces as Man-

Power in Illinois and The Occupational Outlook

i

Handbook. ’
B, Supporting objectives

1. The students will understand the effects of

nconomics on career decision making.

2. The students will increase their economic u:ider-
st;nding score by thre: points on the post-test,
T @ relative to pre-test scores.

3. Inservice tecachers will utilize the course
activities in their classrooms.

4. Preservice teachers will utilize the Course
activities in a teaching unit lab.

5. All enrollees will utilize the learning lab to
view career education materials‘such as Bread

and Butterflies.

1II. Pre-assessment
A. Form A of the "Test for Undé}standing of Collége
Economics” will be given to cach student. This is a
nationally normed iqstrument.
B, Vital statistics ;ééarding the pre-test and post-test

analysis wilf'bofshqred with the students.
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IV. Main Activities
A. Instructor Activities: The instructors will proceed
through four booklets related to economics, manpower
and career education. These booklets, entitled

I(t) Work(s) include a brief overview of economics

related to career education and topics on socio-economic
change, technology, and marketability.’

B, Student Activities: Students, after reviewing lesson

[3

plans from the World of Work Economic_Education
package, will be cxpected to create onb lesson plan or
lecarning activity package fdr éach of at least three

o

of the World of Work Economic Education concepts.

.

V. Post-Assessment . '

- . A. Form B of the "Test for Undérstanding of Collége ,
;.Eéonomics" will he giveapaach stuéeht.
. 13, PRoesults will Mf shared with the students.,
c. A survey concerning attitudes towardé this secticn of
“the course as well as its possible adaptatignito the
‘public'séhool classroom will also bhe administered and
discussed, ,
) ) ) .
VI, Materials and Supplies _ . .

A, I(t) WOrk(gl package

15, - Student teaching aids . ,

C. The: World of Work Economic_Education handbook.

o - 182
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VII. Kkesources

A, The learning 1lab, educatéonal T. V., and selected Y

career education materials will be utilized by all

(o]

-

v‘studénts.
S. The‘miéro teaching lab and Yideo tape equipméht will
‘be utilized.
VIII. Time Estimate: This*uﬂit_can be completéd in four 2% hour
sessions,
IX. Cost Estimate

A, Estimates on the I{t) Work(s) package, minus audio- ~

visual equipment,:are approximately $5.00 per booklet

set,

B.I The World of Work Economic Education materials cost

\ .
'\epprox1mately $3.50. ' a '
C.- The University mQy wish to buy the entire (I)t Work(s)

audio-visual package for §850.00 from the World of

: ' Work Economic Education Center at North Texas State




’ Seminar on Research in Careers

- -y

developed by

Dr. David V. Tiedeman
Division of Counselor Education and
Dirvctor, ERIC Clearinghouse in
* Career Education ;

Northern Illinois University

Course Outl i~

1. Descriptic This course is desigred as an advanced level

seminar in @c.° theory, decision theory, carecr satisfaction, .

research ir i - and the social issues iin career development.

; Subject mat
‘e Vocatiunul_chnice
b, Vocational ad ;.stroent
~, Vocatiovnal mo'.ivation
d. Vorational satisfaction ;
e, Decision theorvy
f. 5elf theory
o, Resecarch and research techniquns
he Théqry construction oroblems
1. Sociél issues - women, minorit.es; trends, computér-baééd
. procirams, Ctce) '
3, Competencies
#e A .-wmparative understanding of the elements of vocational

development ' .cories

(1) Roe a : o

Q . . .. 12&4 -
ERIC . |

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:
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(2)

Hol .nd
(3) Gin...erg et al )
(4) Supe- °
(5) Tiedeman and O'Hara

in understanding of career development and of the infor-

. ming .process in 1it, .

An understanding of the developmental nature of vocational

choice,
An understanding of the research-derived ~orrelates of :

organismic and responsy variables

.

career choice (stimulus,
as defined by Crites and their relatea concents).
Familiarity with the ma jor longitudinali studies in the

field of careey development ) :

i(]) Super's Career Pattern'Stﬁdy
{2) Cribbens and iLohne's Stuldy of Réadinéss for Vacatioal
. Planning _ : .
(3) Crites® Vocitional Developwernt Project
(4) é;oject'TALENT . | R
(5) Cooley's, research .

Understanding oiscurrenc issues in the field (women
« - g H

t

‘

minorities, moacuarement, =tc,.)
Far .lierity with Lhe maijor rosearch tools and measures
aved In carear assecsnest research,

. , .4 )
2n appreciation of tneory construction problems,
N L

&n inteniated personal theery of carecer development in which

N

you have sufficient cunfidence to practice, . "

- v . , N 3
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4, Activities

S

a. This course is designed as an advanced level seminar with
the major part of the course based upon the semina;
R ~ format.
b. Library resesarch, student presentations, and instructor-’
based discussion ahd lecture will be utilized. -
c., Students will be encouraged to plan a research project

-

of their owne.

Zvaluation

Pre and post assessment revealed.a considerable galn in

_the students'! knowledge of careeyr development theory and in their

ability to describe their own careers. Also, with one exception,
the students' proposals for research designed to test differences
of opinion which they had with an established theorist were

rated as dlsplaylnq above minimum competency. , ~\ﬁﬁ'

A major dlfflculty encountered was the fact that hone of-

<,

~':"%.‘kx«'~~fstudt..--r'ﬂ:s-v“nad'-“-'i;j't:t;d‘*':z}‘d"‘'r.:arrzer:*,ch:ve}.v::pme?t-',t{:'l'»'le‘e-:lf:y%_:,:p%?%{.},.!-‘,-,..tO,..,*v"f.n_Fls’}"“_.,._,

-

into the course. This meant that six of £he sixteen -lass periods
wore devoted to ca;eer'development theory, which precluded the
attainment of the full range of course competencies. Much less
t*mv‘r%mainpd to devote to the research on vocational behavior,

to erCdrCh lnotrumentatlon, and to longltudlnal studies of carecers.
Bouuusn of these dlfflculthS, it.is strongly recom \\}ded that the

course on car=er development theory be made a2 prerequisite for
- 1) .

@ -

entry into tuis research seminar.

.
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'A knowledge of .carcer development theory, of the ma jor
1ines of career development research activity, and of the philo-
L4
sophy of science are essential for persons teaching this course.
Sipce sti-lonts are not uniformly excited about doing -
“t-search, it is recommended that this coursc be taught as a
resec 'eh laboratory to help 1ucreaso mdtivation and to encourage
initiative in rescarch. It would be ideal to create a center for
research in carcer development at the uniVefsity and to involve

wtudents in actual research work being carried on there.

Reforences

Required Réadings l

Crites, Je Vocational Psycholoqya' New Yoy s McGraw Hill
Book Co., 1969, R ' -

~ Othoer Roforoﬁ?ns

%

The thirtoog hundred’.plus references cited in Crites (1969)
and included in his bibliography .will ke used extensively. An

informal blblloqraphy pLepurOd by the ERIC center at NIU which
roferences all publlshvd and unpubllsncd articles in the field
carn be used ae well as other recommendcd readings s needed.
'Andvrsln, Me  YWhat a quh Schoo! Class Did with Fifty Years

of Life." Personnel and Guldanuv Journal 45 (1966):
¥i6-123, .

Astin, Ae W, and Nichols, R, G. “Life Goals and Vvocational Choicef."
Journal of Applied Psycholoqx 48 (1964) 50-58,

Atkihsbn, J. W. "Motivational Dctoranaan .of Risk- -Taking
Bchavior." Psvchological Review 34 (1957): 359-372.

“

]

-

< 187 : LT
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v
Blai, B., Jr. "Occupational Study of Job Satisfaction and Need
o Satisfaction." Journal of Experiment.al Education. 32
(1964): 383-388.,

Blau, P. M. et al, "Occupational Choice Pafticipation and Social
Mobility." Industrial and Labor Relations Review. 9
(1956): 531-543.

o

Blum, F. L., McNain, D. M. and Larr, M. "SVIB Scores of Clinical
) Psychologists, -Psychiatrists and Social Workers.," “
Journal of Counsg;inq,?sycholoqx,9 (1962): 176-179,

~——y ~ ¥

Carim,. L., 0. "Vocational Decisions and High Schocl Experiences.'
Voecational Guidance Quarterly 8 (1960): 168-170.
A} ' .'.:‘
Carkhuff, R. et al. "Do We Have a Theory of Vocational Choice?"
Personncl and Guidance Journal 46 (1967)% 335-345,

and Drasgow, J.' "Tr Confusing Literature on the OL
Scale of the SVIB." Jouir. ' of Counseling Psychology 10
(1963): 283-288.

Centers, . R.. and” Bugental, D. E. "Intrinsic and'Extensic'Job
Motivations Among Different Segments of the Working
Population." Journal of Applied- Psycholoay (1966) : -

Dunnctte, M. D., Wernimont, P. and Abrahams, N. "Further
Rescarch on Vocational Interests: Differences Among
Several Types of Engineters." . Personnel and Guidance’

. Journal 42 (1964): 484-493, o

[

Edwards, W. "The Theory of Decision Making." Psychology:Bulletin
51 (1954): 380-417. - - . =

TSy P S PR

Enalander, M. E. "A Psychological ‘Analysis of Vocational Cheic
Teaching." Journal of Counselirig Psychalogy 7 (1960): ° ;
257-264, s - :
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Teaching for Career Development ?

in the Elementary School

. , /
developed by i ' L
Dr., Walter Wernick
Department of Elementary Education and
Director, ABLE Model Programing

Northern Illinois University

Cource Outline ;

1. Description K ' ,

] Ten .
a., Planning, implementing and evaluatlng career development -
. i

I rograms in the elementary school

f ] prog T

vt i .' . X . )

“! b, Refocusing curriculum areas to meet carecr development
BT ]

Y ob jectives

2. Subject Matter

a

a. Action goals of the.State of Illinois
. ,"

be Career deQelopment programsnfundjp by state and natioﬂal

agencies ' : .

e Career develcpment pfograms'as implemented bylselected.

school districts (Peoria, Glen Ellyn, Mgywood, DeKalb)
d. . The carcer deveiopment proCess o S

Ce Planh&ng through the "organizing center® approach
’F.nvéggéntal involvement in séhool programs
d. Thnvutilization of COmmuni£y resources

h. The relevaucce of traditional subject areas to the acti-

-

' vities of aciive adults

192







st and post-test

ents,




i, “The changing world of work

jo The utilization of instructional support systems-within
a school district

k. Planning, implementation and evaluation of instructional
programs refocused to mect career development objecti&es

1. Thé teacher as a carcer development model

Compotcnéiﬁs ‘

a, Identify componcnts.of a parénta% involvémént program,.

b. Identify coﬁ;oﬁents of a,cgmmupgpy resource upilizatiqn
_system, i . - | )

c. Idertify elements of the career dcvelopmeht prgéess such
as, inquiry, values clarificaéion and decision making.

d. Utilizé instrd&tkonal‘planning techniques to aid career
auvclopment. ’

. Develop mcthods by‘whicﬁ resourcdé pcop%ﬁ can be utilized
in instructional environments within school and outside
of school.

f. Analyze techniques to utilize the instructional éupport
systems of the school more cffectively. . v '

Qo -biscuss significant trcndg in the world of work.i

h. Utilize techniques to individualize instructiog to meet
local career deveiepment objectives.

i, Identify Qays by which®career development planning and

e

184

instruction can be ovaluated.

Iavntify wavs the visibility of the work of the teacher

o

- 193

4



185

can be enhanced,
4, Activities .
a. Studying carecr education plans and requirements developed
b§ the Divisien of Vocational and Teehnical Educaion,
State of Illiﬁois andmﬁhe;Officc of the Superintendent,

. <,
State of Il1l1inols

. _ . _ ~
b. Studying reports of state and national funded'projgcts
c. Other reaéiné references -
d, Viewing films, filmstrips, and sound-slide programs
2, Discuossing topiés'with éplccted resodrcc'p00ple_'
. £,. Interviewing resource pecple in the field
. e Reporting of interviews to the class - -
hnv writing plans Eo meet career development objectives
i.  Analyzing idecas, strategies, and materials produced to
meet career duyelOpment objectives - :
Je Evalﬁatihg-;he work performed to mect course objectives
and the work of éhc instructor of the course ‘ e

>

Evaluatiof : "

The offering of this counrse on extension is one of its
qrnatost’étrenqtﬁs. This provides more opportunities for direct
capplication in the classroom and for close-up fucusing on per-
tinent hspnétﬁ'o;_local carcer ¢ducation programs. The varicff

Of Getiviticsyand froquent opportunities for practicdl sharing

wore also cited by students as strong points.

- ©
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While this course was Specificallf desigred for prac-
ticing eleméntary teachers, its application-can be broadened
by either developing components for other levels of instruction
or ‘by altering the entire course to include all teachers.

Appllcablllty to various 1nstruct10nal levels can also be’

vl
4

achleved through morc extensive use of 1nd1v1dua11zat10n, through

micro-laboratory QXpOflCnCOS and through stratified classroom

»

applications.
]

It is suggested that persons teaching this course have

the foliowiné background: ' \/

. -~ ' PR
. ‘1. cxpericnce in teaching at the level(s) of school
in?olved,
2. a thorough understanding of career education theory
fnd its relation to practice in thelclassrooh,'
- 3, familiarity with schools»in the area, i. e., Know-
1edge of thelr current general programs and career'education
. , . . . Rt .

practicess . S .

References -

r

ABLE ‘odvl Prorram. DeKalb: Northern Illinois University,
July 1970--August 1973, ,

Association for Supervision and Curriculum Duvclopment. Life
Skills in School and Societv. Tho Associlation, 1969,

#ailey, Le, ©d., Facilitating Career Deveiopment: An Annotated
Bibl iography. Springfield: Dcpartment of "Vocational
- and Technical Education, 19 .
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Sample Lesson Plan N

Teaching for Career Qevelopment

in the Elementary School

People are ﬁ}imary Sources for
Career Development Ideas

by \ .
Dr. Valter Wernick

.I. Main Idcas . S
A, Career development focuses upon the lives of people. .
B, Students need to be put into direct contact with

active aZults.

. ¥
c, Students need to learn skills to communicate with
4 ' _!"'. .
adults,
. . »

D, Stutudents nced to learn te process career development
“data obtained from adults. /

« 9

E, Students need to lcarn to share informatiqn obtained

i Aot
i

from prkmary sources, . j

II.. Objectives

A. Teachers will include authentic pcople in their 1ist

of resources for planning and implement#ng thedr
instructional programs,
s :
B, Each teacher will select resource people to meet
_ o

Lhe needs of hoas learning environments.

Téachers will provide opportunities for students to

O

learn the communication and inquiry skills needed for

cazedr development interview sessions.

A T B
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D. Teachers will follow through-with thc'development of
research '“1113, value c;arlflcataon skills, and

-

sharing skills after interview sessions.

E., Tecachers will ovaluate their utilization of resolirce

pcople to Jmprove their cffoctiveness in delivering
"academic” programs as w&ll as progrdms Spec1f1cally
oriented toward career development themes,

I1IX. Poct Assessment

4
A. Teachers will be asked to 1dent1fy the elements of ?

-

“carcer education a% they perceive it. They will
. compare thcir iiseing with clements identified by
others (1nc1ud1ng the college 1nstructor)

B. Sources of 1nformatlon about career development will
be presenied with the suggestlon that peoeie are
pfimary sources and éhould be utilized.

IVv. Main Activities - Tt

A, ‘?eaéhers will be giQen a packet of occﬁpation cards.
Each ¢ard wiil have the title of one occupatiqn,.e. O~y
newspaper reportcr: Teachers will be asked to choose
reisource bnople appropriate to their agekgrade level
from amonq the occupatlcnsqon the cards.

B, After a pnrlod of three to five m;nutes, teachers will
be told that they can only\choose one resource persona.

"Which one 1is best for you?" All other ‘occupation

ctirds are to be put back into the packet.

: 7198 S R
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C. Teachers are asked to tell which one Yeéourqg person

. they chyse and why they made the choice.
D. Discussion of choices should focus upoﬁ each tehcher's
imaginative view of how the resdurcg person could be

utilized and why the choice was made.:- (A parent has’

L4

the occupation; student iqperest;ﬂzhe person in mind

'

. ' is a colorful chafactér; a teacher does the activity

- ) part-time and is easily accessible; the students, are

unaware of the work the person does and rieed to be

~

%nformedh eéc})' - .
E, Teacheré are congratulated fof thinking through their
nceds and for their wise use of ccmﬁunity resources.]
F, Teachers are asked to imagine that the person they
‘ . chosc will be in their learning cnvigénmehto "How
will they p:épa;e £hq glass? How will they prepare :

©

. . the resource person?. ., . o~

" 6. Teachers are helped tq sce interviewing as part eof a
larger process of inguiry, value clarification, and
V V. > i
sharing information. Guidelinesware developed to

holﬁ.studonts shape and ask'queshions. Activities-
. are discussed which further devel&p tﬁe personal
meanings obtainedufrbm-direcf experience with a
resource porsbn.

Vv, Post-Asscssment , ’ .

A, Each teacher develops an “organizing center" form

t

199




- ‘ : , . 191

for his or her own situation. This form ‘identifies

the resource people (and other things and places) to .
\

, be utiliéed, the contéh£ to be correlated and\infused,

’ ’ . . i 7.
and the endproducts to be developed by the class member s,

B. The "organizing center".plén forﬁthinking through
gpocific'qucctiQQS, resources, and aclivities is
shared with otpér teachers and the instructor of the -
course. Suggestiéns to narrow or broaden uctivities

- ’ discﬁssed wits -~hr main thought'beirﬂ the teacher is
the managsr o the learning environment and-isrthe
final decision maker regarding whateis plannéd and
imbi@mnntod in his or her ciasvroom.

C. Emphasis 1is upon dbvelopingdthe interactive processes
of inquiry akd valuelélarification, not upon specific
clusters of occupatlons or qudntlulcs of resource
‘pecople. Evaluation is ghn terms of the dayb each

tecacher has prov.ided for the development of interviewing

skills and their utilization within the regular

3

curriculum of his or her school.

I

V1.’ Matgriain and Supplies :
A, - horkshoots '
1. What is caroor.eduratlon’
as  What does iL'incluQC? ' ' -

b. What %hould 1 do?

¢. What should my school do’

v
1

200



[

D192

2. Guidelines for interviewing
. ’ N

. a. Preparing the student : ; *
. . - - L

b. Preparing the resource.person
c, Sample questions . -~ -

i d. Follow-up activities = -

- -

3, Organizing center planning forms

4, A focusihg instrfuctional unit

F

B. A packet of index cards for each participant. There

are approximately thirty to fifty different occu-

pations in each packet. o : "

. Vil. Time E§timaté" -

~o

. A, The unit®can be taught in éégments or ailvat once, .

depending upon the numbers of participants andmtheir

. . backgrounds. Practicing teachers know their "curiculum'
» - ' ™ P

‘without looking at scope and sequenceé charts. Neo-

-~

'phyteé\may need to work with curriculum guides or work

—

cpllabgratively with experienced teachers,
3¢ Sample lessons and units should be shown inter;

mittently, not studied in depth as models.' Each
teacher's imaginative use oi resource people must be
the bull's eye, not a one-time written plan done up

-

‘n proper form. Skills of the instructor in bringing
appropriate examples to mind, in extending the.ten—
tative thoughts of participants, aﬁd in encouraging
a refbcﬁsinq oftinstrdctibnél elements are thé key

[} ~.

N r
H
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determinanés for the time'fac£or. The instrugtor
must.pe'thérogghly familiar with the _work of many
effective teachefs. -

C. The texts for the course show how activities could

be orifjinated, correlated, and evaluated. How fast, or

. ) s . - ).
how far the 1instructor proceceds depends upon his or her

- own exbecéations for the group. This unit could ke

accomplished in one to eight hour%§ g

L]

VIITI. Cost Estimato

, s
“

A. Packets can be develeped at’ moderate cost. The Jones
v text coatw $9.95, The AEGUS materials can. be pur-

chased for $9. 4). Many of the worksheets are in the

public domaiﬁ. N
“ . / *
B. .The most oxpensive item in this unit is the person
) delivering the 1nstrurb10n. There caﬁ be no sub- '
stitute for the person-to- purson development g of 1deas,
(T

for the involvement of participants toward the unit's

- objcctives,'and for the instructor's expertise in

- sharing crodible, imgginativo approaches to the work
teaéhcf‘ Mu 5t porfo*m.-

- ) . Resources

ARBLE Model Progtam, The Qrganizing CCntor. DeKalb: Northern
I111linois bnlvvrslty, 1973. )

./

contey, Jeo L. and Wernick, W. Interview strategies for carcer
’ Development @ Ba31c Skills for: Life, Argus Communications,

v

wornick, . Toarhlnn for Faroer Development _in the Elementa:y
Scnool @ A Life-Centoered Approach, Northlngton.
Charles Jones, 1973, '

. 202

L7193 %

&

Iy

197¢



194

Caretr Education:Tochnigues- r-

developed by

, Pr. -Anna Miller -Tiedeman ‘
Carcer Guidance Coordinator, DeKal®» High School
Dekalb, Illinois : ‘

.i‘
. -and

-

Dr. Robert J. Nejedlo, Dirgctor © .
Counseling”and Student Development Center /
. " Northern Illinois University : Ve

Course outline

1,

2.

o

|

Doscrlotlon. " An 1nterdlsc1p11nnry course on cdreer educatlo*
tochn;ques for thosc ;ntendlng to be counse¢ors, teacherb, or

admlnlatrators at tho Llementary, secondary, cdmmunlty col-
S
1oqe, ‘higher educationy or aduit and contfhulng educatlon

levels. © This cdurse is required for those seeking seccn-

dary counselor certification. o /
Subject Matter ) - _
. . LY . . ~ '%

a. Overview'of coreer development theory

(1) Roe )
~ P
. (2) Holland .
- —
(3)  Super :

(4) . Ginzberg, et al.
(5)° Millqr—Tiedeman

(67 Tiedeman . -

b. Career content and process

. The concept of "design a self,™ using Loevinger®s theory

204 - . -
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a. Explain the concept

t.,
- of ego devclopmenu.
d. Carcer guxaancv and seguential care er guﬁdance programs
Ce Implicatlons and applications of process teaching for .
career education T ' ' . ‘

f, Career counseling

" ~
<

g.. Implications and applications of peer counseling for

carcer education ’ ’ "

e cmprohendlng process 1in tedchlnq and Counsellng

“

i, Processes in attaining organizational goals
j» Implications and’ applications of organizational processes.,

k. CompulLer-based information systems : .

’

1. .Printed and norn-printed resource materials for career

cducation ' . .
seement service at different levels with sample

v

and related discussion

m, The pl
forms

n. 'Evdluqting carc¢or Qdﬁcation proyrams

Competenciles ' -

and fuhctién.of the ERIC C1eari§g-F'
houso in Careor Education to a fellow class member and
Lo a pf0f05310nll in a work detting of your cheice. .

be Brlofly doscrlbo in writing the career development
thorlvb ‘of Poe, Holland G1n7borq et al., Supcr,

“{j11er-Tiedeman, and Tiedeman.
. ~ .

e Dufine "career content" and "carcer process."

d, chognizo ‘and ‘discuss the difference between career T

- . [
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A . .. -
process and content.

e. . Clarify the process of career education through a mini-

- teaching experience.

£. Clarify the procéss of career education through a mini-" -

counseling experience,

g. Present a project detailing the components of a seqqentiéi

career egucation program related to your choice of work

— - ‘\;"- . -

e séEEIhg'”Eféﬁ”éI£ﬁé£_é ﬁéééhing,\soupseling, or adminis-
-— . N
trative perspective. Include evidence of your knowledge
of carcer oducation techniques.

h. Present an appendix to the project referred to in objective
seven containing appropriate resources in career
education. ]

"i. Present a plan for evaluating’theproject referred to in
objective seven. ‘ ] N

4, Activities

a, Films, slide/cassette presentations, and siide presen-A
tations .

b. Demonstration and use oI ERIC

Ce éaroor jnterviéwing

d. Group and class discussion
. . Miri-teaching ard mini-counseting oxperiences related

. .
{ Lo the process oI darcer education

tYy

. "=Zands on" experiences with occupational view decks,

ERIC. | o 200
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N ]
q. Field trips and visits :

h. Design and presentation of carcer -education projects

i. XNumerous handouts -and sample forms’

»

- j« Written examinations

Evaluation

Team -teaching proved to be an excellent -arrangement for -
this coursc. A varietv of appraoches could be drawn upon from
the different backgrounds Q£~£ﬁe two instructors. The strengths
o° the course were the emphasis placed on understanding the career
development roles ofAﬁhe various professions represented in the’

student enrollment, and the emphasis placed on the importance

o7 theorv to inform practice at all levels. Perhaps the most
significant outcome was the students* increased awareness of

themselves as carecer cducation resources, and their increased

0

c

akiiity to usc themselves as such.

—he class size of thrity-eight made it somewhat diffi-

cult ‘o respond o individual needs. A class size of twenty or

1pss would, Of course, be most desirable. GCreater-use of wmicro-

seacihinn and learning center experiences Ior more individuali-

zation o7 instryction would also be helpful in this regard.

nat persons planning to teach this

~eurss have the collowing preparation:
1. in understanding O carcer development theory and its
olation to carecer educatlon DIACTLCEe, - i .
200
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2. experience in the conduct of career education programs,

3. access to exemplary carcer education programs for

'

on-site visitations,
References
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Sample Lesson Plan

Carecyr Education Techniques

Defining "Career Content"
and "Career Process"

I. mMain Idecas

A, -Career Content

1.

2.

3. Ca

() [SYTN o
. .

oo

o .. -~

ERIC - - ‘

Aruitoxt provided by Eic:

-Parent attitude

Teacher éttiéude ' \
Friends
Cultural influences
Academic success and-failpre'
Ecoriomics
Interests
-ptitudes
Self-concept
Earlyv coals -
Technology
Chén;iﬁg‘concept of work

. - T
Extra curricular apt1v1t1es

Abilities

reer Process

FollIow throuzh
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III.

V.

-

O

ERIC

Aruitoxt provided by Eic:

Pr

X2
s

w

"process oI career.’

91}
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5, Failure to follow through
6. Decision making
a. GCetting information : ’ ) -
b, Taking risks
‘é. kKecognize the career problem
d. Availability of information _ N
c.. Possible alternatives
£, Clarifying élternatives
. Considering determiners and influencers of

careor decisions.

To understand the complexity of career development over
a life span bv learning to distinguish the content of
a career from the process of a career “hile analvzing

another perscon's career develorment L. .OIY.

-

-

To judge how much oI a particular person's career

developwent has been by chance and how much by choice.

-assessment 1 the studenv. will write a description of ~

he or she thinks is meant by "content of career" and

-

i

Main Actiwvities

-

e

\\

oy F . .
aired off and instructed to lnterview

n
it
£
Q.
(D
o]
(r
Ui
o)
M
]
i)

cach other for fifteen minutes each. -

Each pair is given an additional £iZteen minutes to

write up the 1nterviews.

-~



V.

‘\I'I.
'V'II.
‘l'-‘.III‘l

var
LJK..

O -

ERIC "o

Aruitoxt provided by Eic:
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C. 1Instructor and students participate in a discussion

<

concerning "“the content of career" and "the process
of careof."
L
D. The instructor asks students for examples of career
conterit from their interviews and lists these on thé:f
board for students to observe and record. T L
E.\_ The instructor asks students for examples of career
process from their interviews and lists these on the
board_for students to observe and record.
Post-assessment: Students write a detailed explanation of
what they now tﬁink "content of career™ and "brocess of

LY

career" mean, giving specific -examples from the inter-

views and/or from their own lives.

vaterials and supplies: none

i
~1.

Time Estimate: 1% hours

L3

Cost ostimate: none

Resources: assigned readings

211
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Organization and Administyration

b - of Careecr Education

developed by
R ‘ Dr. Richard:Erickson
University Coordinator for Vocational
. and Technical Education and-
A55001a . Director of ERIC Cliearinghouse
g for Carecr Education

énd

, Dr. David V. Tiedeman

ad Division of Counselor Education

- and Director, ERIC Clearinghouse in
Career Education

“ Northern Illinois University

Course Qutline -

1. Description: The study of .the organization and management of

e > - ’ )
school and community resonges for the career development of
. students. Activities will include field visits and the

evaluation of carger education programs.

2. Subject Matter ” .

v

a. Career education program planning and evaluation with

<
N

special reference td the State of Iilinois.

b, Development and use of total program objectives.

C. Caree* oAuﬁatlon programs and student xS serveds

r

- d. * Using school and community resources 1n career education

ptocram detelopmenb.

Pu*darce and auxiliary serv ices for career education.

it

th

. Locally directed program‘evaluation. -
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3.
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ge. Illinois state guidelines for program reimbursement.

E]

Competencies

- "4

a. _Preéent,a brief synopsis of career. development stages

and describe the relationship of these stages tc career

“ducation programming. ' .
b. . Describe the Illinois 3-Phase System of Evaluation, its
influence on career education program planning, and its

= implications for public school districts and universities,

C. Write program management objectives
d. Detail the procedures, activities and forms for:
(1) - a.team appfoéch to developing program management
objectives for a local district one and- five year
plan f;f careér education.

(2) using program management objectives for total’

program planning and avaluation.

©. oDescribe adequate programs for career awareness, career

o:ientatibn, career preparation, vocational education,

- . P 1 .
and post-secondaryv career education programs. Include

program goals, content, activities, personnel involved,
equipment used and students served.

. Describe methods for develdpin;“am adequate system of

th

advisory councils, and-for ihvloving various other resource
people in career education program planning.

. Define terms used in career ecducation program planning.

b

~

~. Describe specific career guidance services giving: special



O

ERIC

Aruitoxt provided by Eic:
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attention to placement and follow—up.'

i. Describe the roles of various individuals in career edu-
cation program planning and evaluation.
j. Describe the various types of reimbursement that can be
» T,
sought for career education programs.
Activities
w . o
a.  On-site visitations
b. Lecture and discussion
c. View films
d. Prepare abstracts of materials read outside of class.
e. Library research
£, Written examination
g. Compute amounts of reimbursement porvided for particular
" career programs
h

Develop a local district one-and-five yvear plan far

carcer education

Evaluation

in

OC

Pre and post assessment revealed a substantial increase

the students'! confidence in their ability to perform on all

the course competenq}es. In general, the students considered

therselves well prepared _in this area of career education at the

conclusion of. the course.

L4

The greatest strength cf this course was its well-planned

orcanization of distincit programmed and transportable modules.

o 214 )
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However this aspect aiso proved to be problematical at times
bbcauée the course was occasionally too highly organized to
allow as much freedom in the classroom:as was desired by the .

studehts and/or instructors. Modifications of the original

modules and of the modes of presentation are planned to eliminate

-~

this difficulty. -
It was found that this course was ideal for team ;eaching

bogause of the balance‘that could be struck between the occupa-

tional emphasis of one instructér and the umbrel%a career emphasis

of the other instructcr. Other suggested changes in the course-

are to increase the use of micro-laboratory experiences, and to

increase the amount of field work. The possibility of students

participvating as special members of Department of Adult, Vocational,

and Teckhicdal Education program evaluation teams is under cons.i-

. deration. . : s i

e

A comprehensive understanding of both occupational

education and career education is. essential to teach this course

~a= outlined here.. Access to current infornwation in these two
areas, as well as local availability of exemplary programs, are

crucial to the success of this%course,

References
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v Sample Lesson Plan .
Organization and Administration

of Career Education

- .y -

Using S¢hool and Community Resources
for Program Development

I. Main Ideas\“*\\ ) ,

A, Advisory councils

- * . 1, Definition and composition

2. Types

a. General

b, Individual program .

3. Planning and development activities
. X 2

a., Program objectives. - .

: b. Equipment selection

. c., Facilities planning

d. Manpower meeds survey S
. e, Program evaluation

(1)} reaction to program proposals

{2} new programs ..

(3) nrogram elimination

4, Assessment (review of objectives and informal assess-
- ment of students?® lewvel oIl develppment){
B, Ormrani~ing resources for proaram development
et

1. Contractual agreements -

2. Area vocational centers

-

Q . . ’ o - ) . -

ERIC

Aruitoxt provided by Eic:

(2%



3.
. 4,

Se

6,

‘ -

A T

¢ooperative vocational programs
Joint agreements .

Learning resource center .
V‘ "

Assessment (review of objectives and informal

209
<

assessment of students' level of development).

<

. Mechanisms for involving school and community person-

-

nel in prdgram planning.

1.

3.

s

i1

O

ERIC

Aruitoxt provided by Eic:

Students

a. Need for various programs

b. Evaluative data for program improvement
- > ! \

Parents . . ' . s
z. Need for various programs -
e ;Evaluative data forfbro??ém'imp;ovement
Occupational teachers )

é
&. Individual and total program objectivés

-~

b. Evalugtive data for prodram imppov@ment
c. New program ideas |

- . [4
Cuidance personnél ‘ : -
a. FEvaluativé data for procram improvement

(1) Follow-up data

(2) Job placement data

(3) Assessment of students' needs for occu-

pational preparation )

-

b, Criteria and procedures Zor identifying

disadvantaged and handicapped

the
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. c. Procedures for student selection and classi-
fication
5, Personnel from feeder schools
a, érograﬁ objectives
b. Prégram description
(1) Content
(2) Methods
(3) Fecilities
(4) Students ceoved
6., Assessment (review of objective and informal
asscessment of gﬁudents' lavdl- of development)
11, Objective;
- A, Grdphically\develgp an adegupdte system.oftadvisory
. | ‘councils for-a district's%carcer educétioh program
and describe the activities of each couﬁcil. -
B, De}ine the following and.describo situations in which .

- cach thight contribute to the development of a strong

7; » occupational program,
. : N
1. Contractual aqreement.‘ ) P
’ : 2. Area/vocatlonal center- ' .

3. C®operat1ve VOLatlonal proqram

") .
o 1 Joint agroement .
Se Learnlnq resource center ﬁ ' ) .

.t

- C. Dnscrlbn mochanlsms for involving each of the.fol-’
1owing types:of individuals in plahning a career

". L * 3 3 y . . v
program and tell therspecified types of input they

. s . .
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can be expected to provide.
1. Students
"4+ 2, Parents
3. Teachers
4, Guid&nce pecrsonnel
5. Personnel from feeder schools
111, Pré—aséessment: Students indicate their level of devei—
opment with regard to each unit objective by using the .
following scale: O=-no knowledgc; 1-some, but not complete
knowledges 2Tcomp1ete knowlcdgc
IV. ‘Main Activities
A, Students read Department of Adult Vocational and

Technical- Educaticn Guide for Planning, Organizing

and Utilizing Advisory Councils and other selected

materials concerned with using school and community
resources.
Be. Students summarize all readings. Abstracts.are sub-
mitted to £ﬁe instructor in 3 x 5 card format and
: cvaluated and returned .to students for their filés.

c., Lecture and Discussion

B

V. Post-assessment: Students prepare a written respbnse to i
ecach of the unit objectives and submit them to the instructor
for review and constructive criticism. Responses and

instructor's ccmments are returned during the following

class meetinge.

240
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VI, Materials and Supplies: 3 X 5 index cards
VII. Resources: Assigned readings .
VIII. Time Estimate
*"A, The unit can be taught in three separate cne(hoﬁr
segments.
B. The rgm;ining activiiiés take place outéide of class
and the amount of time will vary with each‘student.

IX. Cost estimate: The only cost involved for this unit is

the purchase of 3 x 5 index cards.

221
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Chapter Summary

‘

This chapter presented a formative evaluation of
- -; hd - - - . . .
six career education courses taugnt at Northern iilinoils Univer-
sity. A course outline and sample lesson unit were provided

for each of the 35ix courses,

. 222
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